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The goal of this dissertation is to provide new
insights into the question of how and why people respond
differently to the same literary work. To attain this
goal an as yet untested approach towards explaining
divergent responses is employed. Lawrence Kohlberg'
s
cognitive-developmental theory of moralization is applied
to ninth grade student interpretations of John Steinbeck's
Of Mice and Men . Kohlberg' s theory posits six discrete
stages of moral development, i.e., six qualitatively
different ways of understanding and resolving ethically
indeterminate situations. The central position of the
investigator is that if students are operating from variant
stages of moral development, then they should have
variant responses to the novel in question.
In order to verify this hypothesis it was necessary
to demonstrate the feasibility of moral stage typing
student interpretations; and, in fact, this proved to be
v
possible. The research findings indicate that at least
with a novel which focuses on ethical conflicts student
responses actually are moral stage specific. This ability
signals a significant relationship between the divergent
interpretations students make and their current stages of
moral development. The implication of this finding is
that it is now possible to identify certain response features
that are associated with particular moral stages. This
dissertation, therefore, provides the high school literature
teacher with a heretofore overlooked source of information
about how and why one student's interpretation is different
from another's.
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CHAPTER I
INTRODUCTION
Statement of the issue .
In high school literature classes consensus about the
meaning of a particular novel is rare. Divergence in
student interpretations is so common that teachers come to
expect their students to respond to the same piece of
literature in a variety of ways. This expectation is not
invariable; it is, however, a reasonable pedagogical
attitude for any literature teacher to have.
What is perhaps even more noteworthy is that clusters
of students usually do agree about the meaning of an
assigned literary work. Instead of one interpretation for
every student, teachers normally encounter two or three
groups of students, each supporting, at least in general
terms, a different conception of a story's meaning. Each
interpretative pattern represents an identifiably different
way of responding to the literary work in question, and
is generated from the various interactions among the
students, teacher, and subject matter.
How to deal with clusters of divergent and sometimes
even antithetical student responses to literature is an
1
2issue which teachers wrestle with constantly. They are
sometimes limited, however, in their ability to deal with
this problem because they lack the knowledge and skills
necessary to cope with it.
This investigator believes that an in—depth under-
standing of why clusters of students do respond differently
to the same literary work is fundamental to improving
high school literature instruction. Until this issue is
clearly understood, effective changes in the teaching of
literature will be limited at best. Without sufficient
knowledge of the whys and hows of divergent responses,
teachers miseducate students; they often deny or fail to
give due consideration to well-reasoned student interpretive
efforts which do not conform to an "approved" meaning of
a particular novel. Some teachers are so attached to the
"approved" meaning that students who regurgitate the
"approved" response, neither understanding nor believing
it, nevertheless find that their teachers congratulate
them on the accuracy of their interpretation. It is hoped
that the explanation this dissertation offers of one major
and heretofore largely neglected source of divergent
student interpretations will lead to educational improve-
ments experienced by both teachers and students.
3Specific aspect of the issue .
This dissertation attempts to bridge certain gaps
in educators' understanding of divergent student responses
to literature. Specifically this bridge will span those
gaps associated with ninth grade student responses to
Of Mice and Men
,
by John Steinbeck. Other works of liter-
ature and other literary forms are outside the focus of
this study.
Several accounts of the issue of divergent student
responses to literature have enhanced educators' under-
standing as to why and how variant responses occur.
Divergence has usually been explained on the grounds of
students' intellectual differences, sex differences,
educational background, reading abilities, life experiences,
etc., as well as on the basis of parents' socio-economic
status, profession and educational background. However,
this dissertation is specifically interested in one
particular approach, as yet untested, to explaining divergent
student interpretations. This dissertation will explore
the extent to which such interpretations can be explained
from the perspective of cognitive-developmental stage
theory.
The characteristic mode of moral reasoning that an
individual applies to life's ethically indeterminate
situations is critical to the interpretations that s/he
4advances in relation to certain novels. If any of the
reasoning processes of two students, or two clusters of
students, are not identical, then one can expect that
their responses to a particular literary work will be
different
. This study focuses on the modes of moral
reasoning found in divergent student interpretations of
the same piece of literature. In other words, when students
have variant responses to the same novel, to what extent
do variant moral reasoning processes precipitate such
variations?
In order to identify and analyze the different modes
of moral reasoning in student responses, the investigator
applied Lawrence Kohlberg's cognitive-developmental theory
of moralization . ^ Kohlberg's model attempts to explain
how and why people interpret morally indeterminate
situations in the ways that they do. Central to his
explanation is the hypothesis that people employ one of
several recognizably different methods of interpreting
any moral dilemma. Each method is characterized by
distinct variations in the reasoning process utilized to
resolve or interpret the dilemma. Hence, different moral
reasoning processes result in different interpretations.
Situations of moral conflict are not, it should be
noted, the central ingredient of all literature. Never-
theless, much of what is read in high school, from
5Shakespeare to Steinbeck, is concerned with problems of love,
law, truth, etc.
—
problems which often pivot on ethical
issues. It is here posited that Kohlberg's theory can
provide new insights into the ways in which students
reason about and respond to literature which deals with
topics such as these.
Purpose of the study .
The purpose of this study is to provide new informa-
tion about the origin of divergent student responses. The
investigator believes that an application of cognitive-
developmental stage theory to student interpretations can
build upon what is currently known about this issue, and
in so doing can break new ground in the general area of
research into responses to literature.
The basic question to be answered by this disserta-
tion is whether an individual's stage of moral development
i.e., the mode of reasoning s/he utilizes to resolve moral
dilemmas, is a significant factor in determining the
interpretation that s/he has of a particular literary work.
In other words, if one can assume that students operate
frcm several distinct stages of moral development, does it
follow that these stages of moral reasoning result in
different conceptions of the meaning of a novel? Specif-
ically, this study asks whether it is possible to type
the moral stages of students' interpretations of particular
6*-erarY works. In the search for an answer to this
question, it is hoped that a significant contribution to
educators
' understanding of divergent student responses
will have been made.
Assumptions
.
This dissertation assumes, first, that there are
qualitative differences in the various ways students respond
to the same literary work. Most literature teachers have
had experiences with student interpretations which, while
they reflect the same set of events within a novel,
nevertheless, result in qualitatively different responses.
As an example one might look at two reviews of Hermann
Hesse's novel Steppenwol f Both readers interact with the
identical characters, plot, and theme. One reader may see
these literary elements combining in a statement about the
essentially hedonistic nature of man's quest for identity.
The second, however, may regard the same elements as
exemplifying man's movement towards an existential world
view.
The second assumption is that, to a degree, qualitative
differences in student interpretations are attributable
to variations in their stages of moral development. The
investigator believes that the moral stage at which an
individual is operating creates the possibility for one
type of interpretation while making others unlikely or
impossible
.
7
Exclusions .
There are two limitations to this study. First,
the five volunteer subjects participating in the inquiry
were tested and found to be operating at Kohlberg's second
and third stages of moral development. This dissertation
attempts to type the moral stage of the literary inter-
pretations of these, and only these, Stage 2 and Stage 3
students. This study makes no attempt to establish the
feasibility of doing the same with the remaining moral
orientations. An investigation of Stages 1, 4, 5, and 6
individuals and their literary responses remains outside
the scope of this inquiry.
Second, the test sample is small: only five subjects.
It must be emphasized, therefore, that the moral stage
scores of their interpretations should be regarded as only
initial proof of this dissertation's basic hypothesis.
Greater certainty as to the possibility of scoring the
moral stage of student responses to the novel rests with
future research efforts involving larger samples.
8FOOTNOTES—CHAPTER I
Lawrence Kohlberg, "From is to ought: how to
commit the naturalistic fallacy and get away with it in
the study of moral development, " in Essays in moral
development
,
vol. 2 (Harvard Graduate School of Education
Center for Moral Education, draft, 1978), pp . 66-144.
CHAPTER II
THEORETICAL FOUNDATIONS OF
THE DISSERTATION
Research into responses to literature .
Before the writer enters upon a review of the
literature the goal of this dissertation needs to be
restated. The intent of this study is^ not to analyze or
critique existing explanations of divergent responses to
the novel. The intent is^ not to explore students' reading
interests or the place or importance of literature in the
high school classroom. The intent i£ to apply cognitive-
developmental stage theory to student responses to the
novel. The goal is to provide preliminary proofs for the
hypothesis that the divergent responses students have to
novels with identifiable ethical components are, at least
in part, the result of developmental differences.
There are two key sources of information germane to
this goal. The first is a significant body of research
into responses to literature. A review of this source has
shown, however, that a cognitive-developmental stage theory
approach to investigating divergent student responses is
as yet untested. The writer's library search determined
that there is available from this source no literature
9
10
directly relevant to this study.
What is available are a few articles which are only
tangentially useful. For instance, one of Kohlberg's
papers, in which he applies his own theory, "Moral Develop-
ment and the Theory of Tragedy", proposes a cognitive-
developmental approach to evaluating the impact of tragic
literature on moral development. This article concludes
that "literature stimulates new stages, qualitatively new
forms, of moral and aesthetic thought and feeling".^
Another example is "Moral Development and Literature",
by Garrod and Bramble. In this paper the authors discuss
their thoughts about "a curriculum to use literature as a
vehicle to promote critical thinking and moral development
o
in students". Garrod and Bramble would use the dilemmas
confronted by characters such as Mark Twain's Huckleberry
Finn, as the foundation for class discussion to facilitate
the growth of critical thinking and moral development
skills
.
The salient point about both of these articles
is that they are concerned with utilizing various literary
forms as a means for stimulating moral stage development
and/or critical thinking abilities. These aims are note-
worthy, but foreign to the purpose of this dissertation.
In essence, the first potential source of information on
the subject at hand was found to be non-productive.
11
Kohlberq 1 s cognitive-developmental
theory of moral ization .
The second potential key source of information is
Kohlberg
' s theory of the development of moral reasoning
abilities itself. This investigator regards his theory as
the best available means to new insights into the nature
of divergent student responses to the novel. Kohlberg 's
work is the theoretical foundation of this study, and as
such must be explained in detail.
Since 1958 Kohlberg has investigated the questions
of how and why individuals develop moral reasoning skills.
His research into these questions led him to hypothesize
a cognitive-developmental theory of moralization.
Such a theory holds that there is a sequence of
moral stages for the same basic reasons that
there are cognitive or logico-mathematical
stages, that is, because cognitive-structural
reorganizations toward the more equilibrated
occur in the course of interaction between the
organism and the environment .
3
In other words, there is present in the course of an
individual's interaction with life the tendency to seek
those logical reasoning modes which are most equilibrated
in their consideration of the disputed facts involved in
any cognitive problem. In terms of moral development, if
individuals mature, then there are progressive trans-
formations of their moral reasoning modes into increasingly
more adequate mechanisms for resolving ethically in-
4
determinate situations.
12
Kohlberg states that his cognitive-developmental
theory of moralization is built upon
a set of assumptions common to the moral theories
of Dewey and Tufts (1932), Mead (1934), Baldwin
(1906)
,
and Piaget (1932) . All have postulated
(a) stages of moral development representing
(b) cognitive-structural transformations in
conception of self and society. All have assumed
(c) that these stages represent successive modes
of "taking the role of others" in social situations,
and hence that (d) the social-environmental
determinants of development are its opportunities
for role-taking. More generally, all have assumed
(e) an active child who structures his perceived
environment, and hence, have assumed (f) that
moral stages and their development represent
the interaction of the child's structuring
tendencies and the structural features of the
environment, leading to (g) successive forms
of equilibrium in interaction. This equilibrium
is conceived as (h) a level of justice with
(i) change being caused by disequilibrium, where
(j) some optimal level of match or discrepancy
is necessary for change between the child and
the environment .
5
These psychological assumptions, according to Kohlberg, are
central in any understanding of his theory, and those which
are most critical to this dissertation will here be
explicated. The investigator will integrate those psycho-
logical assumptions common to moral stage theory into
three broad topics: (1) structural organization,
(2) developmental sequence, and (3) development as a
function of interaction.
Structural organization .
The major concern of cognitive-developmentalists is
with the structures individuals bring to bear on ethically
13
indeterminate situations. They investigate the question
of how individuals interpret and resolve the moral
dilemmas encountered during the process of living.
The aspect of behavior of most interest to the
cognitive-developmentalist is the structural
organization of a person's basic problem solving
strategies: what stimuli are attended to; how
these inputs are organized in terms of categories,
concepts, or images; and what integrating
principles or synthesizing processes are used
to formulate plans of action.
6
Cognitive-developmentalists believe that individuals'
structural organizations are the frameworks through which
they view life's moral dilemmas. Individuals perceive
situations of moral conflict, such as abortion or euthanasia,
as situations which require individual judgement. They
must decide whether terminating a pregnancy or participating
in a "mercy killing" is a good or bad, right or wrong, just
or unjust action. Individuals make judgements about
these actions based upon their operational structural
organizations. It is the identification and understanding
of these structures which is of importance to cognitive-
developmentalists .
Currently, Kohlberg posits thac rhere are six
7
discrete moral structural organizations. Each discrete
structure constitutes a recognizably different method
of interpreting situations of ethical conflict. They
employ different sets of "integrating principles or
synthesizing processes" to respond to such situations. The
14
six discrete structures are, as well, the action components
of each stage, the means each stage has for formulating
plans of action", and thus each moral stage utilizes a
specific structural organization in its resolution of
conflict situations. In summary, there are six discrete
^0^3.1 stages, and each possesses a discrete moral structure
which is comprised of a discrete set of organizational
properties
.
Moreover
,
Each of these different.
. . modes of thought
forms a "structured whole". A given stage-
response on a task [or to a moral dilemma]
does not just represent a specific response
determined by knowledge and familiarity with
that task or tasks similar to it. Rather it
represents an underlying thought organization.
Each moral structure or mode of thought employs a different
"structured whole", and an individual consistently applies
this whole to any ethical dilemma s/he encounters for as
long as it is operational. It is applied, in part, because
it is functional; it has worked for the individual in the
process of adequately resolving several different sorts
of past tasks or conflicts, and therefore it should work
for resolving several different varities of present
conflicts
.
Individuals' interpretations of ethically in-
determinate situations are dependent upon their operational
moral stage structures. If observers wish to comprehend
15
any particular individual's reactions to such situations,
then they must be aware of the stage structure s/he
utilizes. Whether observers' analyses are based upon
theory or intuition, it is only when they can place
themselves squarely within the moral framework of the
person observed that they can accurately understand what
is going on in that person's mind.
It should be noted, however, that "cognitive-
developmental stages are stages of structure, not of
9
content". Stages provide insights into how an individual
thinks about love, punishment, property, life, law, truth,
governance, civil rights, sex, mores, etc. They do not
tell us what is being thought about.
The stages do not tell us what, for instance,
the adolescent thinks about, whether he is
preoccupied with morality or sex. They do not
tell us what is on the adolescent's mind, but.,
only how he thinks about what is on his mind.
The cognitive-developmental approach is thus
markedly different from other theoretical stage constructs
which emphasize content. The two approaches are frequently
confused. Gesell utilizes a stage construct, for instance,
to explain infant development. His theory deals with age-
related behaviors, and his stages are each a compilation
of age-specific observed phenomena. His stages do not,
however, provide the kind of explanatory insights that
cognitive-developmental stages do. A structural statement
16
about stage
,
is an abstraction which transcends the derails
of any specific behaviors which merely illustrate
the stage. The statement is intended to allow
us to understand what the infant [or adult]
does regardless of the particular behaviors
involved. Piaget's [and Kohlberg's] stages are
therefore theoretical or explanatory, and as such
are radically different from Gesells'.H
Cognitive-developmental stages are not taxonomies of age-
related behaviors. They are structures which provide
powerful insights into how people reason on a moral plane.
Cognitive-developmental stages are further differen-
tiated from other stage constructs in the following
fashion. Kohlberg's theoretical approach emphasizes three
related distinctions, between quality and quantity, between
competence and performance, and between form and content.
In order to illustrate these distinctions, let us use a
literary analogy.
The first distinction is between quality and
quantity. Let us assume that an adolescent is interested
in the "search" novels of Hermann Hesse. Also let us
assume that as time passes this individual will read
Beneath the Wheel , Steppenwolf , and Siddhartha , and there-
fore the number of novels s/he encounters will increase as
long as the interest remains.
Let us assume moreover that this adolescent's
initial and ongoing hypothetical response to these
"search" novels centers upon what s/he sees as the
17
necessarily hedonistic nature of any man's quest for
identity. For some time the only change in this individual's
interpretive reaction will be due to a quantitative in-
crease in the literary experiences that s/he can draw on
in order to respond. This adolescent's interpretive
framework has been fleshed out in much the same fashion as
Piaget's conception of the consequence of vertical and/or
horizontal decalage on cognitive stages. This adolescent's
interpretive framework now encompasses a more inclusive
range of Hesse's "search" novels. Nevertheless, for both
Piaget and this adolescent, decalage or quantitative
increase does not result in a new cognitive stage or a new
interpretive response. There has been no qualitative change
in the way that this individual reacts to what s/he has
been reading. "Most age-related changes are changes in
quantitative rather than qualitative aspects of response,
and do not involve transformations describable in formal
13
terms
.
The second distinction is between competence and
performance. As time passes, this adolescent will have
experienced more of Hesse's works. Consequently, there
will be an increase in this individual ' s ability to dis-
course cogently about his/her own particular interpretation.
This adolescent will be better able to cite plots and
novel after another, in support of his/herthemes, from one
18
contention that Hesse writes about the hedonistic nature
of any man's quest for identity. This adolescent will be
better able to articulate the legitimacy and accuracy of
his/her own interpretive orientation, and will, therefore,
possess an expanded repertoire of interpretive abilities.
The change this adolescent will be able to demon-
strate is a broader awareness in his/her interpretive
response to Hesse's "search" novels. However, this
individual's early encounters with this author's works
precipitated an interpretive orientation revolving about
the hedonistic nature of any man's quest for identity.
With time this adolescent has only become more adept at
doing what s/he had previously learned. This adolescent
has learned how to perform better, but in a sense similar
to the grade school student who has mastered the seven's
multiplication tables after having already learned the
six's. What neither this individual nor the grade school
student has done is to develop a new competence—
a
qualitatively new interpretive orientation or a mastery
of a new mathematical system. "In general, structural
theory does not treat any change as a change in structural
competence unless the change is evident in a qualitatively
£ „ 14new pattern of response.
The third distinction is between form and content.
This adolescent started by believing and continues to
19
believe that Hesse repeatedly created and was an advocate
for characters involved in a hedonistic identity search.
This adolescent's initial encounters with this author,
however, produced this interpretive reaction, and over
time there has been no change in the form of this response.
There has been no structural transformation of this
individual's interpretive orientation over the course of
his/her involvement with Hesse. "A really new kind of
experience, a really new mode of response, is one that is
different in its form or organization, not simply in the
i 5elements or information it contains."
During the course of this adolescent's involvement
with Demian
,
Steppenwolf
,
Narcissus and Goldmund
,
etc.,
s/he developed a well-reasoned interpretive orientation.
Quantitatively s/he read more extensively. This quantitative
factor deepened this adolescent's knowledge about those
issues and facts relevant to his/her reaction to Hesse's
"search" novels. This individual's interpretive response
to these works became broader in scope and more precise
in focus because of an expanded awareness of this particular
genre. Moreover, this adolescent does possess a quali-
tatively different response form, one which differs from
other interpretations and which s/he can competently
demonstrate. However, it was assumed that this adolescent's
original and ongoing reaction to Hesse's "search" novels
20
centered on the idea of a hedonistic identity quest.
Consequently, if an educator wanted to describe how this
adolescent had developed, s/he would only be able to state
that the adolescent had become considerably more proficient
with and knowledqeable about a specific kind of response
form. This teacher would not be able to state that such a
student had developed a new and different interpretive
orientation to Hesse's "search" novels. The educator
would not be able to say that this adolescent had begun to
see that Hesse wrote about the nature of man's movement
towards an existential world view, about man's quest for
the perhaps impermanent but hopefully attainable self-
responsible world view. Such an interpretive orientation
would represent a new mode of response—one that is
qualitatively different in its form.
Developmental sequence .
In Kohlberg's scheme there are six different
structural organizations or stages. They indicate an
upward spiralling movement towards an endpoint which is
most equilibrated and integrated in terms of an individual's
ability to resolve ethically indeterminate situations. The
sixth stage in Kohlberg's cognitive-developmental theory
of moralization , the Stage of Universal Ethical Principles,
features the most adequate problem-solving structural
organization. Theoretically, people who operate from this
21
stage handle most justly the various difficulties involved
in the resolution of life's moral dilemmas. All who
1 fidevelop, develop towards this endpoint.
Even the casual ethical observer can verify that
there are fundamental differences in the justness of the
resolutions resulting from juvenile and adult moral
structures. These differences are of such depth and range
that one cannot assume that the child's structure is only
a miniature version of the adult's. The child's moral
point of view is qualitatively different from the adult's.
It is a fact that new born babies lack the
competencies of adults'. These competencies
must be acquired, and the developmentalist
attempts to analyze fully developed competencies
in terms of discriminations, thought operations
... in short, the cognitive structure.
I
7
1
8
As present, analyses of such developmental competencies
dramatize in a concrete fashion that the moral structure
of the child or the adult is the result of development,
and that each developmental competency represents a
decidedly different moral interpretation of life's conflicts.
The cogn itive-developmental i st attempts to analyze
and describe the way in which these structures are pro-
gressively elaborated. Kohlberg's theory identifies those
moral reasoning forms which precede and are a prerequisite
for later structural forms. An understanding of the entire
sequence provides insights into how and why an individual
makes moral judgements, and into how and why one individual's
22
moral thought process is different from another's.
Currently, cognitive-developmental stage theory
posits three moral levels: the preconventional
,
the
conventional, and the postconventional
.
One way of understanding the three levels is to
think of them as three different types of re-
lationship between the self and society's rules
and expectations. From this point of view, a
person at the preconventional level is one for
whom rules and social expectations are something
external to the self. A conventional person has
achieved a socially normative appreciation of
the rules and expectations of others, especially
authorities, and identifies the self with the
occupants of social or societal role relationships.
The principled person has differentiated self
from normative roles and defines values in terms
of self-constructed reflective principles . 19
Each moral level has two distinct stages of moral
thought. These stages are defined by Kohlberg and
colleagues in the preliminary edition of the July 1978
scoring manual.
Level A : Preconventional Level
Stage 1: The Heteronomous Stage
Content of Stage :
Right is blind obedience to rules and authority,
avoiding punishment, and not doing physical harm.
a) What is right is to avoid breaking rules
backed by punishment, obedience for its own
sake, and avoiding physical damage to persons
and property.
b) The reasons for doing right are avoidance
of punishment and the superior power of
authorities
.
Social Perspective of Stage :
Egocentric point of view. Doesn't consider the
interests of others or recognize they differ
from actor's. Doesn't relate two points of view.
Actions are considered physically rather than
in terms of psychological interests of others.
Confusion of authority's perspective with one's
own
.
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Stage 2: The Stage of Indivudalism and
Instrumental Purpose and Exchange
Content of Stage :
Right is serving one's own or other's needs
and making fair deals in terms of concrete
exchange
.
a) What is right is following rules but when
it is to someone's immediate interest.
Right is acting to meet one's own interests
and needs and letting others do the same.
Right is also what is fair, that is, what
is an equal exchange, a deal, an agreement.
b) The reason for doing right is to serve one's
own needs or interests in a world where one
must recognize that other people have their
interests, too.
Social Perspective of Stage ;
Concrete indivualistic perspective. Separates
own interests and points of view from those of
authorities and others. Aware everybody has
their own interest to pursue and these conflict,
so that right is relative (in the concrete
individualistic sense) . Integrates or relates
conflicting individual interests to one another
through instrumental exchange of services, through
instrumental need for the other and the other's
good will, or through fairness as treating each
individual's interest as equal.
Level B: Conventional Level
Stage 3: The Stage of Mutual Interpersonal
Expectations, Relationships, and
Interpersonal Conformity
Content of Stage :
The right is playing a good (nice) role, being
concerned about the other people and their
feelings, keeping loyalty and trust with partners,
and being motivated to follow rules and
expectations
.
a) What is right is living up to what is expected
by people close to one or what people generally
expect of people in one's role as son, sister,
friend, etc. "Being good" is important and
means having good motives, the showing of
concern about others. It also means keeping
mutual relationships, maintaining trust,
loyalty, respect, and gratitude.
b) Reasons for doing right are: 1) the need to
be good in one' s own eyes and those of others,
2) one's caring for others, and 3) putting
oneself in the other's place, one would want
good behavior from oneself (Golden Rule)
.
24
Social Perspective of Stage :
Perspective of the individual in relationship to
other individuals. Aware of shared social feelings,
agreements, and expectations which take primacy
over individual interests. Relates points of
view through the "concrete Golden Rule," putting
yourself in the other person's shoes. Does not
consider generalized "system" perspective.
Stage 4: The Social System and Conscience Stage
Content of Stage :
The right is doing one's duty in society, upholding
the social order, and the welfare of society or
the group.
a) What is right is fulfilling the actual duties
to which you have agreed. Laws are to be upheld
except in extreme cases where they conflict
with other fixed social duties. Right is also
contributing to society, the group, or
institution
.
b) The reasons for doing right are to keep the
institutions going as a whole, "what if everyone
did it," or self-respect or conscience as
meeting one's defined obligations.
Social Perspective of Stage :
Differentiates societal point of view from inter-
personal agreement or motives. Takes the point of
view of the system which defines roles and rules.
Considers individual relations in terms of place
in the system.
Level C: Postconvent ional and
Principled Level
Stage 5: The Stage of Social Contract or Utility
and of Individual Rights
Content of Stage :
The right is upholding the basic rights, values,
and legal contracts of a society, even when they
conflict with the concrete rules and laws of the
group
.
a) What is right is being aware of the fact that
people hold a variety of values and opinions,
that most values and rules are relative to
your group. These "relative" rules should
usually be upheld, however, in the interest
of impartiality and because they are the
social contract. Some non-relative values
and rights like life and liberty, however,
must be upheld in any society and regardless
of the majority opinion.
b) Reasons for doing right ^re, in general,
that Stage 5 individuals feel obligated to
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obey the law because they have made a social
contract to make and abide by laws for the
good of all and to protect their own rights
and the rights of others. They feel that
family, friendship, trust, and work obliga-
tions are also commitments or contracts they
have freely entered into and entail respect
for the rights of others. They are concerned
that laws and duties be based on rational
calculation of overall utility, "the greatest
good for the greatest number."
Social Perspective of Stage :
Prior to society perspective. Perspective of a
rational individual aware of values and rights
prior to social attachments and contracts.
Integrates perspectives by formal mechanisms of
agreement, contract, objective impartiality and
due process. Considers "moral point of view",
"legal point of view", recognizes they conflict
and finds it difficult to integrate them.
Stage 6: The Stage of Universal Ethical Principles
Content of Stage ;
Guidance by universal ethical principles which
all humanity should follow.
a) What is right: Stage 6 is guided by self-
chosen ethical principles. Particular laws or
social agreements are usually valid because
they rest on such principles. When laws
violate these principles, one acts in
accordance with the principle. Principles
are universal principles of justice: the
equality of human rights and respect for
the dignity of human beings as individual
persons. These are not merely values which
are recognized, they are principles used to
generate particular decisions.
b) The reason for doing right is that, as a
rational person, the Stage 6 individual has
seen the validity of principles and become
commited to them.
Social Perspective of Stage :
Perspective of a "moral point of view" from which
social arrangements derive or on which they are
grounded. The perspective is that of any rational
individual recognizing the nature of morality or
the basic premise of respect for other persons
as ends, not means. 20
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Some clarification of the nature of this developmental
sequence should be made. It is frequently assumed that
the Stage 6, Universal Ethical Principle orientation, is the
terminal point in moral development. The same assumption
is often made concerning the Stage of Formal Operations as
defined by Piaget's theory of logico-mathematical develop-
ment. Both Piaget and Kohlberg perceive these stages as
end points. The writer, however, believes that growth is
not necessarily a finite enterprise.
According to Kohlberg' s cognitive-developmental theory
In a given stage, each aspect to the stage must
logically imply each other aspect, so that there
is a logical structure underlying each moral
stage. Further an invariant sequence of stages
implies a logical order among the stages. Stage
3 must imply Stage 2 and must not imply Stage 4,
etc. Such a logical order within a stage and
between stages implies that the stages themselves
involve logical operations or relations. In
other words, a higher moral stage entails a lower
moral stage, at least partly, because it involves
a higher logical structure entailing a lower
logical structure. 21
Thus Stage 6, Universal Ethical Principles orientation,
implies that those who operate according to it have pre-
viously reached Stage 5, Social Contract orientation. It
does not, however, imply going on to a hypothetical Stage
7. The stage of Formal Operations in Piaget's logico-
mathematical theory of development implies that those who
operate according to it have previously reached the stage
of Concrete Operations, but again it does nor imply going
27
on to whatever might be next.
The writer's position is predicted, in large part,
on Kurt Godel's "On Formally Undeciable Propositions of
Principia Mathematica and Related Systems" . The investigator
is not competent to discuss Godel's mathematics but does
feel comfortable discussing Piaget's analysis of this
paper. As Piaget interprets Godel:
The idea of a formal system of abstract structure
is thereby transformed into that of the construc-
tion of a never completed whole, the limits of
formalization constituting the grounds for in-
completeness, or, as we put it earlier, in-
completeness being a necessary consequence of
the fact that there is no "terminal" or "absolute"
form because any content is form relative to some
inferior content and any form the content for some
higher form. 22
Thus, Piaget's and Kohlberg's theorized end points in the
logico-mathematical and moral domains are just that--
theoretical end points. The end points of these theories
imply what came before but logically cannot imply whatever
is to come next. One cannot be absolutely certain that
further stages will arise, only that they might . Nevertheless,
the investigator believes that development does not
necessarily end, either theoretically or in the case of the
individual
.
Also of importance in this writer's explication of
developmental sequence are the concepts of invariant
sequence" and "upward movement" within this sequence. As
an illustration of these concepts, let us examine the first
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four stage orientations toward the issue of law or rules.
Developmentally individuals' Stage 4 responses to a dilemma
involving the law center on the necessity of obeying and
maintaining legal, religious, or moral codes of behavior.
Their judgements of conflicts concerning the law or rules
are predicated, in part, upon an assumption that if these
various codes of behavior are not upheld, then civilization
will crumble. Stage 4 individuals obey external rules
because they recognize the need for maintaining the social
order, for they believe that otherwise there will be social
chaos
.
Developmentally this orientation towards law or rules
is more advanced and adequate than the Stage 1 orientation.
Stage 1 individuals also believe in obeying externally
imposed laws or rules. Obedience, however, for Stage 1
individuals is nearly synonomous with obeisance. They do
not understand the need to uphold laws or rules for a
societally defined reason; instead, they have a perception
that if external authorities and/or rules are not obeyed
then punishment is the sure and swift result.
Stage 1 individuals operate within an egocentric
frame of reference. The reasons for acceptance of
externally imposed law or rules are related to the
consequences of obedience or disobedience as they impact
upon any particular individual. In this orientation I am
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concerned with what happens to me if I do or do not take
a certain course of action. As this individual matures,
however, s/he gradually decenters from this self-focus,
a decentering which allows for and aids in developmental
advances in moral stage.
As individuals master the Stage 2 Instrumental
Exchange orientation, their self -focus boundary expands.
Individuals at this point in development have decentered,
in a limited fashion, from their Stage 1 egocentric world
view. There is now present the ability to place themselves
in the shoes of others. However, the focus of attention
is still upon the self, in the sense that a particular
individual gets what s/he wants by seeing through another's
eyes. Simplistically put, the Stage 2 orientation is a
"you scratch my back and I'll scratch yours" form of
thinking. The reason individuals conform to or violate
externally sanctioned laws or rules is that whichever option
they choose, it enables them to maximize the possibilities
of obtaining what they want or need.
The preceding analysis indicates that the kind of
egocentrism which Stage 1 individuals manifest is a necessary
developmental experience before the more expansive, yet
still personally focused, Stage 2 form of thinking is
possible. A mastery of the Stage 1 orientation towards law
or rules is a prerequisite for growth to the Stage 2
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response to the same issue.
Developmentally the Stage 3 Interpersonal Conformity
form of reasoning represents a further decentration from
the self, and simultaneously another brand of egocentrism.
Individuals at this stage, for the first time, understand
that interpersonal agreements and/or shared feelings can
and should take precedence over self-interests. The new
reasoning focus of this stage is upon interpersonal relation-
ships. Stage 3 individuals have found reasons beyond
those which are purely self-centered for complying with
law or rules.
Nevertheless, this focus on a system of relationships
is egocentric in that it encompasses primarily only family,
close friends, and respected others. Individuals comply
with law or rules because they desire approval from those
people with whom they have close relationships and in
general this need for approval does not extend beyond
this group.
Individuals who have developed Stage 4 Social
System reasoning abilities, on the other hand, believe that
laws or rules should be complied with in order to keep
institutions, and society in general, functioning. The
Stage 4 moral orientation is recognizably a decentration
from the more restrictive Stage 3 Interpersonal Conformity
moral orientation. Stage 4 individuals possess the ability
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to "differentiate the societal point of view from the
23interpersonal agreement" point of view. At this time
in the developmental process individuals comply with law
or rules because of the social system as a whole and not
because of the interpersonal relationships of people within
that system. Society at this point is hierarchically of
greater importance than its separate members.
A mastery of the Stage 3 Interpersonal Conformity
orientation towards law or rules is thus a necessary
developmental experience before one achieves a mastery of
the Stage 4 moral orientation. The former developmental
competence is a prerequisite for attainment of the latter.
Moreover, the preceding analysis demonstrates that attain-
ment of the perspectives of either the Stage 3 or the Stage
4 "system" is not possible without the previous Stage 1
and Stage 2 decentrations from the self. The Heteronomous
Stage 1 form of reasoning must precede the Instrumental
Exchange Stage 2 form of reasoning which, in turn, must
precede the Interpersonal Conformity Stage 3 form of
reasoning, etc. Cognitive-developmental stages appear in
an invariant sequence; the order of their appearance is
always the same. "Stage theory holds that within the limits
of measurement error every single individual, studied
longitudinally, should only move one step at a time through
..24
the stage sequence and always in the same order.
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Developmentally one does not play hopscotch.
Each decentration in this analogy is thus a necessary
developmental experience and competence before upward
movement to the next stage is possible.
Each step of development, then, is a better
Cognitive organization than the one before it,
one which takes account of everything present
in the previous stage, but making new
distinctions and organizing them into a more
comprehensive or more equilibrated structure.
An individual must have progressed from near absolute
egocentrism to a recognition of the importance of another's
point of view in order to understand first, that others
can be a part of an interpersonal relationship, and then
that the merger of many of these interrelationships creates
the potential for a social system, a society.
Cognitive stages are hierarchical - integrations.
Stages form an order of increasingly differen-
tiated and integrated structures to fulfill a
common function. . . . Accordingly higher stages
displace (or rather reintegrate) the structures
found at lower stages. There is a hierarchical
preference within the individual, i.e. , a
disposition to prefer a solution of a problem
at the highest level available to him. ^6
The research done by Kohlberg and his colleagues has
demonstrated that the six stages of moral development do
form an invariant sequence, and that all movement within
this sequence is upward. The evidence for these claims comes
from a variety of studies, focusing upon middle and lower
middle class boys, conducted in several nations including
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Taiwan, Great Britain, Mexico, Turkey, and the United
States. Semi-literate peoples in Mexico, a Mayan group,
and in Taiwan, an Atayal group, have also been investi-
gated.
It is also important to note that the rate at which
individuals progress through the stage sequence of moral
development varies. As yet we have only general guidelines
to indicate at approximately what age(s) each moral level
is encountered.
The preconventional moral level is the level of
most children under ten, some adolescents, and
many adolescent and adult offenders. The con-
ventional level is the level of most adolescents
and adults in our society and in other societies.
The postconventional level is reached by only a
minority of adults and is reached only after the
age of twenty to twenty-five
.
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Individuals move through the stages at varying rates— some
quickly and others slowly; chronological age is a factor
in the rate of moral development but only roughly.
Moreover, "an individual may stop [perhaps permanent-
ly]
,
at any given stage and at any age, but if he continues
to move, he must move in accord with these steps [the six
2 9
moral stages]." Moral growth is not a preordained
fact. It is not a given that all people will progress
to the theoretical end point (Stage 6) of moral growth.
At any moment in the life process, stage movement can
cease; but if development does occur, then its sequence
is invariant and its movement is always upwards.
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Furthermore/ it should be understood that "stage"
is an ideal concept. As individuals develop they do not
suddenly move from Stage 3 thought to Stage 4 thought.
The ideal characteristics of each stage can be formulated,
but in real life conformity to these characteristics is
not precise. "Typically, as children develop they are
partially in their major stage (about 50% of their ideas)
,
partly in the stage into which they are moving, and partly
in the stage they have just left behind." 30
Lastly, it should be recognized that the development
of moral reasoning abilities does not take place in
isolation from other isomorphic areas of growth. The moral
domain is but one component of any individual's entire
personality. Cognitive-developmental stage theorists have
identified three additional developmental areas: the
area of intellectual development, of social cognition, and
of moral behavior. The growth of mature moral reasoning
abilities is but one aspect of the evolution of the person
as a whole.
Kohlberg does, however, believe that there is a
discernible order of progression among these four domains.
Maturation is more than just a random process. Kohlberg
theorizes that there is a step-like horizontal sequence
to this progression, with movement towards mature moral
structures beginning with the growth of logico-mathematical
skills. Subsequent to an adequate development of the
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intellect, then and only then, is it possible for an
individual to develop abilities in the area of social
cognition. In turn, these two developmental areas are the
necessary but not sufficient preconditions for the develop-
ment of moral reasoning skills. And lastly, mature moral
behavior is predicated upon growth in all three of the
aforementioned domains.
Just as there is a vertical sequence of steps
in movement up from moral Stage 1 to moral
Stage 2 to moral Stage 3, there appears to be
a horizontal sequence of steps in movement from
logic to social perception to moral judgement.
First, a person attains a logical stage (formal
operations) that allows him to see "systems'! in
the world, to see a set of related variables as
a system. Next, he attains a Stage 4 level of
social perception or role taking where he sees
other people understanding one another in terms
of the place of each in the system. Finally,
he attains Stage 4 moral judgement, where the
welfare and order of the total social system or
society is the point of view for judging "fair"
or "right". There is one final step in this
horizontal sequence: moral behavior. Again,
to act in a morally mature way requires a high
stage of moral reasoning. One cannot follow
moral principles if one does not understand or
believe in moral principles . 31
The growth of mature moral structures is critical to the
evolution of a complete person, of his or her entire
personality, but there are obviously other developmental
domains which are also important.
Development as a function of interaction.
How do these interpretive structures arise? Let us
use a dialectical metaphor to describe the cognitive-
36
developmental conception of growth
.
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The dialectical
metaphor regards development as an interactional operation.
As with the Socratic method of teaching or the Hegelian
concept of thesis-antithesis-synthesis, in the dialectical
metaphor a process of give and take is the foundation
supporting all movement towards the end points of growth.
There is contained within this process of question
and answer, or thesis-antithesis-synthesis, the idea of
self-action or self-initiation
. In the interactional
conception of moral growth individuals are working
philosophers. They are engaged, for as long as they
continue to mature, in a dialectical intercourse with the
problems that all philosophers have dealt with over the
centuries. They are actively involved in the search for
the best or most adequate way of understanding the world.
"In the dialectical metaphor, a core of universal
ideas is redefined and reorganized as their implications
are played out in experience and as they are confronted
33by their opposites in argument and discourse." It is the
individual who interacts with these universal ideas, and
attempts to understand their meaning and relationship to
life's ethically indeterminate situations. As well, the
individual who does mature seeks to discover the most
morally adequate interpretation of these ideas.
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Developing individuals mature towards the Stage 6,
Universal Ethical Principles orientation. They do so, in
part, because such principles make it possible to judge,
without bias or prejudice, any particular moral dilemma.
Kohlberg believes that:
With regards to ends, both psychology and
philosophy support the claim that there are,
in fact, universal ethical values and principles.
A key word here is "principles," for a moral
principle is not the same as a rule. "Thou
shalt not commit adultery" is a rule for specific
behavior in specific situations, in a monogomous
society. By contrast, the categorical imperative
(act only as you would be willing that everyone
should act in the same situation) is a principle
—not a prescription for behavior, but a guide
for choosing among behaviors. As such it is free
from culturally defined content; it both transcends
and subsumes particular social laws and hence has
universal applicability . 34
The central universal principle in the development
of moral reasoning abilities is justice. "Justice, the
primary regard for the value and equality of all human
beings, and for reciprocity in human relations, is a basic
and universal standard." It is a universal principle,
in part, because its application to ethically indeterminate
situations demands that all people involved be treated as
ends in themselves rather than as the means for achieving
some other end. It is a principle that requires that
the competing claims of all human beings be justly and
equally judged. Moreover, Kohlberg and his colleagues
believe that,
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the concepts of justice inhere in the human
experience, instead of being a product of a
particular world view. In this we follow Piaget,
who says, "In contrast to a given rule imposed
upon the child from outside, the rule of justice
is an immanent condition of social relationships
or a law governing their equilibrium." All social
life necessarily entails assuming a variety of
roles, taking other people's perspectives, and
participating in reciprocal relationships, so
that arriving at the principle of human equality
is simply an effect of maturity in interpersonal
relations. It is a normal (if not frequent)
result of social existence rather than a quirk
of personality or an act of faith. 36
The most adequate and mature orientation to the
principle of justice arises as the result of a series of
reorganizations and transformations of earlier structures.
Piaget and Dewey [and Kohlberg] claim that mature
thought emerges through a process of development
that is. . . a reorganization of psychological
structures resulting from organism-environment
interactions. Basic mental structure is the
product of the patterning of interaction between
the organism and the environment . 37
One can view individuals' moral structures as the
computer programs by which they process incoming informa-
tion. Certain responses are generated as a result of the
data that individuals assimilate. The human computer,
however, is self-aware and self-programming. If a
particular individual encounters information or experiences
which do not fit his/her operational program, then the
human computer can devise and implement a new program, i.e.,
can move, in Kohlberg 's terms, into a new or higher moral
stage
.
"These structures are rules for the processing of
information or the connecting of events. Events in the
child's experience are organized actively through these
3 8cognitive connecting processes.
.
." it is the individual
who interacts with environmental experiences, the events of
life. It is the individual who processes these encountered
events, and the processing is contingent upon whichever
set of rules is in operation. In Piagetian terms these
structures can be viewed as "the epistemic subject, that
cognitive nucleus which is common to all subjects at the
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same level." It is this epistemic subject which performs
operations on or processes the information of experienced
events. "And it is these operations which constitute the
elements of the structure he employs in his ongoing in-
40tellectual activity."
For instance, as moral development occurs, this
epistemic subject, this human computer begins to recognize
certain regularities in the course of life's events. A
young child notices that punishment of some sort is most
often the consequence of telling a lie or of misusing
another's property. This individual's recognition of these
regularities results in the creation of a response pattern
which effectively interacts with such environmental con-
tingencies. This child establishes an operational moral
structure as this response pattern becomes consistently
effective in dealing with experienced ethical conflicts.
40
"Cognitive development is defined as change in
cognitive structure, and is assumed to depend upon
41
experience. Thus, as the child confronts experiences
which s/he cannot understand in terms of his/her operational
moral structure, s/he starts to seek an alternative explana-
tion of these events. If the child messes up his/her
father's desk and is not punished, then s/he wonders why.
This type of application of the principle of justice is not
the same as before. As this individual tries to under-
stand this discrepancy, eventually s/he may realize that
"intentionality " is a new factor, an unexperienced one.
If the child did not mean to mess up the desk, if the child
was actually trying to tidy it up, then punishment is not
the necessary consequence. This individual must search for
a different way of understanding and interpreting such an
experience, a way which focuses upon an alternative
application of the principle of justice.
Such a discrepant experience interacts with the
child's existing moral structure and prompts this individual
to find a more effective method of dealing with life's
irregularities. As the human computer takes into account
the factor of intentionality, it tentatively implements a
program. When this program can adequately interact with
this and other irregularities, then it becomes the
individual's new operational mental pattern, the epistemic
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subject. A more adequate structure is then in existence,
and structural change has occurred because of the inter-
action of the individual with his/her environment.
In order for development to occur an individual must
interact with environmental discrepancies. This is the
concept of moderate novelty or cognitive conflict. It is
viewed as an ingredient essential to the process by which
any individual transforms his/her moral structure. If all
the experiences an individual encounters are the same or
similar, or are perceived as such, then the individual
has no reason to search for a new structure. If the events
of life are too strange or are too novel, or are perceived
as such, then again the individual has no motivation for
structural change. However, if the individual interacts
with experiences of moderate novelty, then they can serve
as the stimulus for the search for a new moral structure.
. . . the essential condition for the cumulative
elaboration of cognitive or moral structure is
the presentation of experiences which stretch
one's existing thinking and set into motion this
search and discovery process for more adequate
ways to organize experience and action. 42
Experiences which do prompt such searches are the
catalyst for the creation of qualitatively new stages of
moral thought. Each transformation in an individual's
moral stage is a transformation in the way that s/he reasons
about the principle of justice and is predicated upon
experiences which s/he cannot resolve from his/her current
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reasoning mode. These situations prompt an individual to
consider alternatives to his present stage of thought.
They force him/her to be aware of the incompleteness
and/or inadequacy of his/her operational problem solving
structure. Experiences of this sort encourage the
individual to search for a new stage of moral thought—
a
stage which will resolve and interpret environmental
discrepancies adequately.
In summary, the investigator believes that Kohlberg's
theoretical perspective potentially provides powerful
insights into the questions of how and why clusters of
students respond divergently to the same literary work.
Cognitive-developmental stage theory recognizes that
people possess specific structural organizations which
they use consistently to interpret any ethical dilemma
—
including those they encounter while reading literature.
Moreover, the theory states that there are several discrete
structural organizations, and that each results in
qualitatively different responses to ethically indetermin-
ate situations. Furthermore, cognitive-developmental stage
theory assumes that growth is a consequence • of an inter-
actional give and take between what individuals bring with
the™ to a certain learning environment, i.e., their
current moral stages, and the learning environment itself,
which in terms of this dissertation means the literature
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classroom. Thus, if a particular group of students utilizes
the identical structural organization, then their reaction
to a novel ought to be similar. However, if two groups
of students utilize different structural organizations,
then their interpretations of the same novel ought to be
different. And lastly, if individuals' interpretive
abilities are to mature, then such maturation depends upon
experiences which stretch their existing interpretive
frameworks, i.e., divergent responses. A teacher must know
how to provide such stretching experiences; as a starting
point, this dissertation seeks to explain their nature
and importance.
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CHAPTER III
METHODOLOGY
Design of the study .
The study employed a clinical mode of inquiry to
investigate divergent student responses to the novel. The
research site was a ninth grade class from the Shrewsbury
High School, Shrewsbury, Massachusetts. Five volunteer
students were chosen from this class to participate in the
study.
There were three major steps to the design of the
study. First, the written version of Form A of Kohlberg's
standardized moral judgement interview mechanism was
administered to the participating subjects. Each subject
replied to questions concerning three hypothetical moral
dilemmas which make up Form A, and their responses
indicated the mode of thinking that each employed to
resolve the three dilemmas, i.e., the subjects' operational
moral stages were revealed.
Each student's written response was typed according
to stage, the coding done not by the investigator but
by a research assistant from the Harvard Graduate School of
Education's Center for Moral Education .
1
The potentxal
for accurate identification of the subjects' stages of
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development
,
was therefore, enhanced. The results
of this research assistant's scoring analyses indicated
that Wayne and Darlene were operating from a Stage 2/3
moral orientation and that Ruth, Donna, and Sonja were
operating from a Stage 3 moral orientation.
Second, a literature interview mechanism was devised,
and the identical mechanism was administered to all of the
participants. These interviews were tape recorded to gain
in-depth feedback from each subject regarding his/her
interpretation of the assigned literary work. Each inter-
view contained the following questions:
Part A: Overall Impressions
1. What did you think the novel meant? I want
you to tell me how you felt about the novel.
What was your reaction to or interpretation
of the novel in question?
2. What did you think the author was trying to
say or do? Why? Put yourself in the author's
shoes
—
get inside the novel--and tell me what
was going on. What did you think the novel
was trying to do? Why?
Part B: The People and Plot
3. Who were the central characters?
4. What kind of people did you think each of
these characters were? How did you feel
about each of them?
5. Which character did you identify with most
strongly? Which character did you feel
closest to? Which character did you dislike
the most?
6. How did you think these characters treated
each other? Did you think this was an
appropriate way to treat people?
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7. Would you treat people this way? Would you
act like the characters did? What did you
think of the characters interpersonal
relationships?
8. What did you think the theme of the novel was?
Part C: The Central Conflict or Dilemma
9. What was the problem or dilemma which confronted
these characters?
10. Would this be a problem for you?
11. Another way of asking this question is:
What did you think the major choice was for
these characters? What did the characters
have to choose between?
12. Would you resolve the conflict in the same way?
Would you make the same choice? If your choice
was different, what would it be?
13. What should the characters have done? How should
the characters have resolved the dilemma?
Should they have resolved it differently?
14. Did you think there was a moral dilemma in this
novel?
2
Third, the interviews were transcribed and the
transcriptions analyzed by the investigator. The goal was
to identify the moral stage of each student's interpretation
of the novel in question. The participants in the study,
however, were responding to questions about literature and
not to hypothetical moral dilemmas. The current stage
scoring manual acknowledges that the entirety of any moral
judgement interview protocol is not necessarily scoreable
so there was no reason to expect that literature interview
protocols would be completely scoreable either. Nevertheless,
the investigator did expect that subject responses to the
literature interview would possess sufficient material to
permit accurate scoring of moral stages.
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Design of the student response scoring mechanism.
The design of the student response scoring mechanism
was a complex task in that the transcriptions of subject
interpretations were too cumbersome to analyze effectively.
The question and answer format provided a wealth of informa-
tion, but a wealth that was locked up in an unuseable form.
Moreover, it was crucial that the actual scoring defuse, as
much as possible, any claims that the results of the typing
of moral stages were merely a product of the investigator's
bias or imagination.
In order to deal with these problems a four-step
scoring procedure was devised. The initial step was a
consequence of the nature of the interview process, in that
it frequently proved necessary to follow where the
interviewee went and not where the interviewer led. Hence,
students' responses, in relation to the scheduled question
sequence, were often out of order. Therefore, the tran-
scriptions of the students' responses were re-arranged,
as closely as possible, back into the original question
sequence. The only exception was that replies to Part B's
query about the theme of the novel were included with Part
A ' s probe into the general meaning of the novel.
At the same time the investigator began to comb out
extraneous information. Non-relevant musings or anecdotes,
redundant statements or superfluous responses were deleted.
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The re-arranged student interpretations, minus the
extraneous material, resulted in what was in effect a short—
form version of the original transcriptions.
The second step was to transform the short form of
each subject's original transcription into a narrative
version—a version that would effectively appear as if each
student had replied in writing. Common or related concepts
were already grouped together as a result of the interview's
question sequence and the re-arrangement process. These
common concepts, where separated or precipitated by the
investigator's queries, were combined and transformed into
sentences. This was done by converting the interviewer's
questions into statements which were then followed by the
interviewee's replies. Moreover, the investigator edited,
where necessary, the transformed sentences. This was done,
in part, because the syntax and grammar of subject's verbal
responses were frequently incorrect or inappropriate. This
editing process enhanced the general clarity and compre-
hensibility of the transformed sentences. The end result
of this narrative construction effort was that each
student's unrefined interview was changed into a series of
relatively concise paragraphs.
The third step was to identify in an outline format
the critical ideas contained in the paragraphs. At times
this meant merely a recapitulation of the thoughts that made
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up each paragraph, but this outline format also allowed the
investigator to further improve the clarity of a subject's
responses with continued editing. The intent was to provide
the means to specifically name which ideas were relevant
to any particular effort to score moral stage, i.e., ideas
a and b might be analyzed one way while ideas c and d were
analyzed in another.
The fourth step initiated the actual scoring of the
students' interpretations of Of Mice and Men . In order to
make as strong an assertion as possible as to the moral
stage of each student's responses the investigator chose
to utilize a simplified version of Kohlberg's stage scoring
manual. Basically, this manual contains a series of stage
specific prototypical statements, called Criterion Judge-
ments, which any Stage 1-5 individual, in a nearly mirror-
image fashion, might reflect in his/her responses to the
different moral dilemmas which comprise the standardized
interview mechanisms Form A and Form B. For example,
4Criterion Judgement #11, Form A, Dilemma III, "for not
stealing", is described in the scoring manual in the
following manner:
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Criterion 5Norm; Element; Criterion Judgement
Judgement and Stage
11 Law; (Heinz or one should not
Good reputation steal) in order to leave
(Bad reputation) a good impression in the
community; or so that
Stage 3A others won't get the
wrong impression.
Whenever a particular individual is being stage typed an
attempt is made to match, as closely as possible, his/her
reaction to the various questions pertaining to a certain
moral dilemma, with a Criterion Judgement such as the one
just described. If the content of one of this individual's
responses corresponds with such a stage specific Criterion
Judgement, then a preliminary claim can be made as to
his/her stage of moral development. "Standard scoring
asks the rater to match each moral judgement, each moral
reason or each piece of moral reasoning about (a particular
£
moral dilemma} to a criterion judgement in the manual."
The scoring procedure for this study used a similar
process in that an attempt was made to match Critical Items
from each paragraph to one of the scoring manual'
s
Criterion Judgements. The moral stage of this disserta-
tion's subjects was already known and thus the search for
relevant prototypical statements was narrowed considerably.
The investigator expected to find that a Stage 2 subject's
responses would correspond with the Stage 2 Criterion
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Judgements, although the possibility of correspondences with
other stage Criterion Judgements was not precluded. A
thorough search of the scoring manual was done for every
Critical Item or group of related Critical Items. Moreover,
it was also expected that all critical items would not be
scoreable. The study's subjects reponded to a literary
work and not to a moral dilemma, and all issues raised in
literary interpretations are not necessarily related to
ethical concerns.
Once a corresponding Criterion Judgement was found
and identified, it was then necessary to rephrase or redesign
its contents. The manual's prototypical statements are
the result of many peoples' reactions to the moral dilemmas
which make up Form A and Form B. However, the subjects
in this study were responding to a novel, and therefore the
investigator did not expect to discover one-to-one
correspondences between the manual's Criterion Judgements
and the students' Critical Items.
It was found, nevertheless, that the moral dilemmas
raised in Of Mice and Men were, in many instances, the same
«
moral dilemmas with which the scoring manual deals.
Consequently, more often than not a minimal amount of
rephrasing was required. An example of this rephrasing
process comes from the tenth paragraph of Wayne s inter-
pretation of the novel in question. The investigator's
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scoring analysis states that in Critical Item c Wayne's
reasoning echoes the rationale expressed in Criterion
Judgement #7, "for giving the death penalty", Form B,
Dilemmas VIII: "(The doctor (_or a murderer) should receive
the death penalty) because it will prevent him or others
from killing and figuring that they can get away with it."
As applied to Wayne's interpretation of Of Mice and Men ,
Criterion Judgement #7 might read: "George should kill
Lenny because it will prevent him from killing again and
figuring that he can get away with it." In conclusion,
if it was possible to maintain the integrity of any
particular Criterion Judgement the rephrasing was done,
but if it was not then the Critical Item was deemed
unscoreable
.
Before summarizing the design of the student response
scoring mechanism it is necessary to clarify several issues
concerned with the nature of moral stage scores. it will
be remembered that Wayne and Darlene were identified as
operating from a Stage 2/3 moral orientation and Ruth,
Donna, and Sonja from a Stage 3 moral orientation. The
reader should be aware of the fact that these stage scores,
and all those that result from Kohlberg's interview
mechanism and scoring procedure, represent specifically
weighted mixtures of all of any particular subject's scored
responses to one of the sets of dilemmas which make up
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Form A and Form B. This means that although Wayne and
Darlene's moral judgement orientation is Stage 2/3, they
also made responses to Kohlberg's interview mechanism
which were scored as Stage 2A and Stage 2B
,
and that
although Ruth, Donna, and Sonja's moral judgement orienta-
tion is Stage 3, they made some responses which were
scored as Stage 3A and 3B . The overall moral stage
"consists of a major stage score representing the modal
stage of use across" 7 one of the sets of dilemmas which
comprise Form A and Form B.
Moreover, it should be noted that there is no modal
Stage 2/3. The use of this designation to identify Wayne
and Darlene's moral orientation is intended to indicate
that a percentage of their responses to Kohlberg's inter-
view mechanism were transitional between a Stage 2 judgement
mode and a Stage 3 judgement mode. However, Kohlberg and
his colleagues "do not consider such a transitional level
to be a structured whole separate from the adjacent
g
stages between which it falls".
Furthermore, there are no modal Stages 2A, 2B , 3A,
3B, etc. These designations are used to clarify the exact
nature of any individual's responses to Kohlberg's inter-
view mechanism. Basically, "judgements at substage B are
more equilibrated and reversible than their A counterparts.
Due to this characteristic, judgements at substage B more
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closely approximate the formal criteria of an adequate
moral judgement".
^
The goal of this dissertation, however, is not a
complete explanation of Kohlberg's scoring procedure.
This is the case even though a simplified version is used
to type the moral stages represented by student inter-
pretations of Of Mice and Men . The features of this version
necessary for an understanding of its application to
literature responses have already been discussed. The
reader who is interested in a complete explication need
only refer to Kohlberg's scoring manual.
Nevertheless, the aforementioned clarifications of
the nature of moral stage scores does impact upon this
dissertation's research findings in the following ways.
First, the investigator expected that each subject's
responses to the literature interview mechanism would
result in several different stage scores. Specifically,
this means that depending upon which student is being
examined, his/her responses should not consistently be
scored Stage 2 or Stage 3, but rather Stage 2A, 2B , 3A, 3B
.
Second, the writer did not directly apply Kohlberg's
scoring procedure, but instead employed a simplified
version. Therefore, the end results of this study's
scoring analyses are not statements as to the modal moral
stage of the subjects in question. The investigator, by
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utilizing a simplified version, hoped only to provide
preliminary proof for the contention that it is possible
to type the moral stages of student interpretations of
Of Mice and Men . In order to accomplish this the moral
stage of each scoreable Critical Item was identified. The
investigator believes that if a significant percentage of
any particular student's Critical Items were scorable,
then preliminary proof would be provided. Consequently,
for each student the end results of this study's analyses
are a series of scored and unscored responses, which when
taken as a whole at least tentatively demonstrate that it
is possible to type the moral stages of literary
interpretations
.
The design of the student response scoring procedure
is thus: a) an edited series of paragraphs containing each
student's responses to the novel, b) an edited outline of
the Critical Items contained in each paragraph, and c) a
corresponding Criterion Judgement and its rephrased
content. The end result is a sequence of student responses
to Of Mice and Men scored for moral stages.
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FOOTNOTES—CHAPTER III
Complete scoring results are available from the
investigator
.
The original transcriptions are available from
the investigator.
3Lawrence Kohlberg, et al. Assessing moral stages
a manual (Harvard Graduate School of Education Center for
Moral Education, Preliminary Edition, Part 2, July 1978)
,
p. 12.
4
Ibid.
,
p. 95
.
5
It should be noted that the Norm and Element
designations are useful for scoring responses to Kohlberg'
s
interview mechanism. However, they are not applicable to
the simplified version of Kohlberg' s scoring procedure that
is employed in this study.
c:
Kohlberg, et al.. Assessing moral stages: a
manual, op. cit. f P. 43
^ Ibid.
,
P* 12.
^Ibid. P- 52.
^Ibid
.
,
P- 71.
CHAPTER IV
THE RESEARCH
The students in this study responded to John
Steinbeck's novel Of Mice and Men
, a tale of rural life
on a California ranch. George Milton, an intelligent and
hard working laborer, and Lenny Small, his strong but
simple-minded friend, come here to work. The two companions
assist each other: George protects Lenny from the pitfalls
of a complicated life and Lenny puts his strength at
George's disposal. They have a dream of owning their own
ranch, a dream made more possible when they meet Candy,
an old sweeper on the ranch. However, the seductive wife
of the ranch owner's son, Curley, ruins their sentimental
hope for the future. She is bored, and attracted to Lenny
because of his strength. When George is not on hand to
protect him the result is disaster. She tries to seduce
Lenny who, not understanding what she is doing, uninten-
tionally shakes her to death. The situation is intolerable.
Curley wants to destroy Lenny. George, however, knows
where to find his friend, and kills him while once again
telling him of their dream. This chapter is a report of
the actual moral stage analysis of the interpretations of
this novel by the study's five volunteer subjects.
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Stage Definition
Stage 2: The stage of individualism and instrumental purpose
and exchange
.
Content of Stage .
Right is serving one's own or other's needs and
making fair deals in terms of concrete exchange.
&) What is right is following rules but when it
is to someone's immediate interest. Right is
acting to meet one's own interests and needs
and letting others do the same. Right is also
what is fair, that is, what is an equal exchange,
a deal, an agreement.
b) The reason for doing right is to serve one's
own needs or interests in a world where you
have to recognize that other people have their
interests, too.
Social perspective of stage
Concrete individualistic perspective. Separates own
interests and points of view from those of authorities and
others. Aware that everybody has his own interest to
pursue and these conflict, so that right is relative (in
the concrete individualistic sense) . Integrates or relates
conflicting individual interests to one another through
instrumental exchange of services, through instrumental
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need for the other and the other's good will, or through
fairness as treating each individual's interest as equal.
Paragraph 1A . - Wayne ' s interpretation
.
I thought that the novel was trying to show that
there are some men in the book who really stood up. Then
they were like men. And there were some people who were
like mice; they were very low people. Like when George
shot Lenny. Well that was being a man because this other
guy that George knew, Curley, asked to shoot Lenny for
George, but George was a man to say that he wouldn't have
someone else do his job. So he shot Lenny himself because
he knew that he had to do it, and because George didn't
want Lenny killing any more people. I think that is of
mice and men because George shot Lenny. If George did let
Curley shoot Lenny that would be like George being a mouse
because he couldn't stand up to his own thing and do it
—
he was just a low guy--but George did it himself. It's
just like if someone does something, then he can't admit
to it when someone asks him, and he says he didn't do it.
Paragraph IB . Critical items in Wayne's interpretation
a) The novel tries to show that some men stand
up to their responsibilities while others do
not. The former are men and the latter are
mice
.
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b) George is a man when he shoots Lenny because
he refused to accept Curley's offer to shoot
Lenny. George is a man because he did his own
job.
c) George shot Lenny because he knew that he had
to. George did not want Lenny to kill any more
people
.
d) George would have been a mouse if he had let
Curley shoot Lenny. George would have been a
mouse because he would not have stood up to his
responsibilities—his duties. He would have
been a low guy.
e) It is as if someone does something and when asked
about this something states that s/he did not do
it— s/he cannot admit to having done it.
Paragraph 1C . Scoring analysis .
In Critical Items a, b, d, and e Wayne's reasoning
echoes the rationale expressed in Criterion Judgement #7,
"for refusing to give the money", Form A, Dilemma I: " (it
is important to keep a promise) so that you will keep
your friends; or because if you don't others won't believe
or trust you again; (without elaborations implying that
others losing trust has some non-instrumental meaning)".
As applied to Wayne's interpretation of Of Mice and Men ,
Criterion Judgement #7 might read: It is important to keep
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a promise, to fulfill one's responsibilities and keep one's
friends, or_ because if one does not stand up to one's
duties others will think one untrustworthy.
In Critical Item c Wayne's reasoning echoes the
rationale expressed in Criterion Judgement #7, "for giving
the death penalty", Form B, Dilemma VIII: "(The doctor
a murderer) should receive the death penalty) because
it will prevent him or others from killing and figuring
that they can get away with it". As applied to Wayne's
interpretation of Of Mice and Men
, Criterion Judgement #7
might read: George should kill Lenny because it will
prevent him from killing again and figuring that he can get
away with it.
Paragraph 2A . Wayne's interpretation .
I think that Steinbeck was trying to say that every-
thing that you want won't happen— some turn out bad at the
end sometimes. So what you think you're going to do in
the future won't always happen— something else will happen.
Paragraph 2B . Critical items in Wayne's interpretation .
a) I think that Steinbeck was saying that every-
thing a person wants to happen will not
necessarily happen--that what a person thinks
he is going to do in the future is not neces-
sarily what he will do.
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Paragraph 2C . Scoring analysis
.
Critical Item a is unscoreable.
Paragraph 3A . Wayne's interpretation
.
Candy is the old man at the ranch who wouldn't shoot
his own dog. Mr. Hochstein (the teacher) was telling us
he was a mouse for not shooting it himself. Candy should
have shot him. I don't think he was a turkey for not
doing it himself because it's hard to shoot your own dog.
Paragraph 3B . Critical items in Wayne's interpretation .
a) Candy should have shot his own dog. I don't
think that Candy was a mouse for not shooting
his own dog because it's hard to shoot your own
dog.
Paragraph 3C . Scoring analysis .
In Critical Item a Wayne's reasoning echoes the
rationale expressed in Criterion Judgement #8, "for not
mercy killing". Form B, Dilemma IV: "(The doctor should
not give the women the drug) or (The woman has a duty to
live) or (The husband should be consulted) because the
husband would feel very bad if his wife should die; or
because they're spending their lives together and he
wouldn't want her to die; or because she should realize
that her husband has no one else, needs her, etc. As
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applied to Wayne's interpretation of Of Mice and Men
.
Criterion Judgement #8 might read: It was alright
that Candy did not shoot his own dog because Candy would
feel very bad if his dog died; or because they're spending
their lives together and he wouldn't want the dog to die.
Paragraph 4A . Wayne's interpretation
.
Slim was the guy who didn't say very much, but I
think he was a pretty good guy. He just did what he was
told and minded his own business. I think that is a good
trait; it's important to keep your own counsel and not
blab all over the place.
Paragraph 4B . Critical items in Wayne's interpretation .
a) Slim didn't say very much. He was a good guy
because he did what he was told to do, minded
his own business, and did not blab all over the
place
.
Paragraph 4C . Scoring analysis .
In Critical Item a Wayne's reasoning echoes the
rationale expressed in Criterion Judgement #7, "for not
telling", Form B, Dilemma II: "(Louise should keep quiet)
because this is none of her business or she has nothing
to do with it; or because she should keep out of her
sister's business". As applied to Wayne's interpretation
of Of Mice and Men, Criterion Judgement #7 might read:
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Slim was a good guy because he minded his own business,
stayed out of things that he had nothing to do with, and
did not blab all over the place.
Paragraph 5A . Wayne ' s interpretation .
Curley was the rancher's son and I didn't like him
very much. He was all right though. He was a pretty good
guy, and he offered to help George by shooting Lenny for
him, but George didn't want him to. And so I think Curley
did a good thing by offering to shoot Lenny.
Paragraph 5B . Critical items in Wayne's interpretation .
a) I liked and disliked Curley. He was a pretty
good guy because he offered to help George by
shooting Lenny for him. This was a good thing
to have done even though George didn't accept
the help.
Paragraph 5C . Scoring analysis .
In Critical Item a Wayne's reasoning echoes the
rationale expressed in Criterion Judgement #5, "for refusing
to give the money", Form A, Dilemma I: "(A promise
should be kept) so that the other person will keep a
promise to you or give you something in return; or
because you may need that person to do something for you
some day; or because if you don't others may bother you
or get back at you". As applied to Wayne's interpretation
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of Mlce an^ Men
, Criterion Judgement #5 might read:
One should offer to help so that the other person will
offer help or give something in return.
Paragraph 6A . Wayne ' s .interpretation
.
The character that stuck out the most in my mind
was Lenny
,
because he was funny. He was funny while he
squeezed the mouse's head, when he first saw the mouse that
George shot across the swamp and Lenny went to get it. He
walked through water to get it. I identified with Lenny
very much because he's like himself. He just asks dumb
questions. Other things that he did that I thought were
funny, that made me like him, were when he was just near
that lady, touching her dress. She's yelling that she was
getting raped. She told the police. He wasn't even
doing anything. I just liked those kind of parts.
Paragraph 6B . Critical items in Wayne's interpretation .
a) Lenny was the most striking character because
he was funny
.
b) I identified with Lenny because Lenny was
himself--he just asks dumb questions.
c) Lenny got into trouble, even though he wasn't
doing anything, when he touched the girl's
dress
.
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Paragraph 6C . Scoring analysis .
Critical Items a and b are unscoreable.
In Critical Item c Wayne's reasoning echoes the
rationale expressed in Criterion Judgement #6, "for not
punishing". Form B, Dilemma IV^:"(The doctor should not
be reported or punished severely) because all he could do
to help the woman was to put her out of her misery; or
because he had to do it since she was suffering so much;
or because he wasn't really hurting anyone but instead was
helping her". As applied to Wayne's interpretation of
Of Mice and Men
,
Criterion Judgement #6 might read: Lenny
shouldn't have gotten into trouble because he wasn't really
hurting anyone, he wasn't doing anything, but instead was
just trying to touch the dress.
Paragraph 7A . Wayne's interpretation .
I think that Lenny's friend George was a good guy
because usually he just told Lenny, cautioned Lenny. . . .
George got so mad he just started yelling, but he loved
Lenny and he never hit him or anything. George usually
says he was sorry after a while, and Lenny says he was
sorry. They make up. I think that it is important to
say that you are sorry if you want to be a friend to some-
body. Another thing that is important in being friends
is that you have to share things. If you do get in a
fight one of you has to make up. You can't just not talk
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to each other. After Lenny and George got in a fight they
always made up the next day or right then. I liked when
they did that all the time--when they made up at the end.
I felt close to George for the way that he could make up.
The friends that I feel closer to are the ones that let
bygones be bygones.
Paragraph 7B . Critical items in Wayne's interpretation .
a) Lenny's friend George was a good guy. He
loved Lenny. He never hit Lenny.
b) George and Lenny would make up after an argument.
They would tell each other they were sorry, and
if you want to be friends it is important to
say you are sorry.
c) It is important to share things if you want to
be friends. If you do get into a fight then
someone has to make up—you cannot avoid or not
talk to each other.
d) I liked the fact that they made up at the end.
I felt close to George because he could make
up. The friends to whom I feel closest are
the ones who let bygones be bygones.
Paragraph 7C . Scoring analysis .
In Critical Items a, b, c, and d Wayne's reasoning
echoes the rationale expressed in Criterion Judgement #9,
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"for refusing to give the money", Form A, Dilemma l:
(It is important to keep a promise) because if you do then
the other person will help you out in ways you will really
appreciate
. As applied to Wayne's interpretation of Of
Mice and Men
, Criterion Judgement #9 might read: It is
important for friends to make up, to be true to each other,
because if one does then the other will help out in
important ways later on; or if Lenny and George do not
make up after an argument, then they will not be able to
help each other.
Paragraph 8A . Wayne's interpretation .
George and Lenny wanted their own ranch--that was
their dream. But they didn't get it. Lenny got killed.
I understand their dream. When I get older I just want to
own a store. I think those dreams are important to have
because you have to know what you want to be in life
—
because if you can't get one you should be able to have a
good education and get something else.
Paragraph 8B . Critical items in Wayne's interpretation .
a) George and Lenny wanted their own ranch—that
was their dream.
b) I just want to own a store. I think those dreams
are important to have, because you have to know
what you want to be in life—because if you
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cannot have one dream you should be able to
get an education and find another.
Paragraph 8C . Scoring analysis
.
In Critical Items a and b Wayne's reasoning echoes
the rationale expressed in Criterion Judgement #6, "for
giving the money". Form A, Dilemma I: "(The most important
thing a father should consider) is to give his son what he
wants or help his son get what he wants". As applied to
Wayne's interpretation of Of Mice and Men
,
Criterion Judge-
ment #6 might read: It is important to have dreams, to
know what you want, because people should help you to get
what you want--and if you cannot have one dream you should
be able to attain another.
Paragraph 9A . Wayne ' s interpretation .
The problem that confronts George and Lenny is that
at first they were in Weed, and they were run out of there.
They had to get a job and get some money. They wanted
to own their own farm but they couldn't get it, and that
was their problem. The problem was that they didn't have
enough money
,
because if they had enough money they could
have just bought it in the first place. If they could have
bought it in the first place, if they'd had their own farm
and animals, maybe nothing would have happened maybe
Lenny wouldn't have been shot by George. If they wanted
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to get the ranch they'd have to work a lictle while longer
to get the money for it. This would be a problem for me
as well because if I didn't have the money to buy a store
I'd just have to go on and work a little while longer until
I got it all.
Paragraph 9B . Critical items in Wayne ' s interpretation .
a) George and Lenny needed to get a job and to
get some money. They wanted to own their own
farm but they didn't have enough money—and
not having enough money was their problem.
b) If they had had enough money to buy their
farm then maybe Lenny would not have been shot.
c) If they wanted to get their ranch then rhey
would have to work longer—until they had
enough money.
d) If I wanted a store then not having enough money
would be a problem for me as well. I would
have to work a while longer—until I had gotten
all the money I needed.
Paragraph 9C . Scoring analysis .
Critical Items a, b, c, and d are unscoreable.
Paragraph 10A . Wayne interpretation .
George had to choose if he was going to shoot Lenny
or should he let Curley shoot him. After that George just
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had to know where he was going to go and what he was going
to do. George was sad about having to shoot Lenny, but
he had to do it. George should have done what he did
unless he could have got some help for Lenny, but there was
no place around there and they couldn't afford it anyway.
It was right for George to shoot Lenny because he had to do
it, because Lenny was killing animals and he killed Curley's
wife. George had to do something, and he didn't want
Lenny to go to jail for the rest of his life. So it's
better to shoot Lenny than it is to let him go to jail or
to be killed by Curley.
Paragraph 10B . Critical items in Wayne's interpretation «,
a) George had to choose who was going to shoot
Lenny—Curley or himself. Once this decision
was made George had to know where he was going
to go and what he was going to do.
b) George was sad about having to shoot Lenny. He
had to do it unless he could have found some
help, but there was no help to be had and they
could not afford it anyway.
c) George did the right thing because Lenny killed
animals and then Curley's wife.
d) It was better for George to shoot Lenny than it
would have been for Curley to shoot him or for
Lenny to have spent the rest of his life in jail.
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Paragraph IOC . Scoring analysis
.
Critical Item a is unscoreable.
In Critical Items b and d Wayne 1 s reasoning echoes
the rationale expressed in Criterion Judgement #8, "for
mercy killing
,
Form B, Dilemma IV: " (The doctor should
give the woman the drug) because it would be putting the
woman out of her misery". As applied to Wayne's inter-
pretation of Of Mice and Men
, Criterion Judgement #8
inight read: George was sad about shooting Lenny but there
was not anything else he could do that would put Lenny out
of his misery, that would keep him out of jail for the
rest of his life.
In Critical Item c Wayne's reasoning echoes the
rationale expressed in Criterion Judgement #7, "for giving
the death penalty". Form B, Dilemma VIII: "(The doctor
(or a murderer) should receive the death penalty) because
it will prevent him or others from killing and figuring
that they can get away with it". As applied to Wayne's
interpretation of Of Mice and Men
,
Criterion Judgement
#7 might read: George should kill Lenny because it will
prevent him from killing again and figuring that he can
get away with it.
Stage Definition
Stage 2: The stage of individualism and instrumental
purpose and exchange.
77
Content of stage .
Right is serving one's own or others' needs and
making fair deals in terms of concrete exchange.
a) What is right is following rules but when it is
to someone's immediate interest. Right is
acting to meet one's own interests and needs
and letting others do the same. Right is also
what is fair, that is, what is an equal exchange,
a deal, an agreement.
b) The reason for doing right is to serve one's
own needs or interests in a world where you have
to recognize that other people have their
interests, too.
Social perspective of stage .
Concrete individualistic perspective. Separates
own interests and points of view from those of authorities
and others. Aware that everybody has his own interest
to pursue and these conflict, so that right is relative
(in the concrete individualistic sense) . Integrates or
relates conflicting individual interests to one another
through instrumental exchange of services, through
instrumental need for the other and the other's good will,
or through fairness as treating each individual's interest
as equal.
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Paragraph 1A . Darlene's interpretation
.
I would interpret Of Mice and Men as someone helping
someone else out. George helped Lenny out. What George
did was a good thing because George and Lenny were good
friends. It is important for good friends to do what
George did. It is important because George helped someone
who needed help.
Paragraph IB . Critical items in Darlene's interpretation .
a) George helped Lenny. This was a good thing
to do because they were friends.
b) It is important for good friends to do what
George did.
c) It is important because George helped someone
who needed his help.
Paragraph 1C . Scoring analysis .
In Critical Items a, b, and c Darlene's reasoning
echoes the rationale expressed in Criterion Judgement #9,
"for refusing to give the money", Form A, Dilemma I:
"(It is important to keep a promise) because if you do
then the other person will help you out in ways you will
really appreciate". As applied to Darlene's interpretation
of Of Mice and Men, Criterion Judgement #9 might read:
George should help Lenny because they are friends and if
he does then Lenny might help George in the future.
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Paragraph 2A . Darlene's interpretation
.
The thing about the novel that grabbed me was that
I felt bad when Lenny started killing animals. He would
pet them too hard. I felt bad for Lenny because he wanted
the animals and George wouldn't let him have them. I think
George did the right thing in not letting Lenny have the
animals even though I wish that Lenny had been able to keep
them. And that happens a lot where I think that something's
right even though I wish it could be different.
Paragraph 2B . Critical items in Darlene's interpretation .
a) I felt bad for Lenny because he wanted the
animals and George would not let him have them.
b) George did the right thing in not letting Lenny
have the animals; George did the right thing
even though I wished that Lenny had been able
to keep the animals.
c) I often think that a particular action is right
even though I wish it could be different.
Paragraph 2C . Scoring analysis .
In Critical Item a Darlene's reasoning echoes the
rationale expressed in Criterion Judgement #6, "for giving
the money". Form A, Dilemma I; "(The most important thing
a father should consider) is to give his son what he wants
or help his son get what he wants". As applied to Darlene's
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interpretation of Of Mice and Men
, Criterion Judgement #6
might read: The most important thing that George should
consider is not to make Lenny do something that he doesn't
want to do; or you should be able to get your dream.
In Critical Items b and c Darlene's reasoning echoes
the rationale expressed in Criterion Judgement #7, "for
giving the money". Form A, Dilemma I: "(Joe should give
his father the money) because his father has done a lot of
things for him, fed him, bought his clothes, spent a lot
of money; or because his father does a lot of things he
doesn't want to do for him so he should do something for
his father". As applied to Darlene's interpretation of
Of Mice and Men
,
Criterion Judgement #7 might read: Lenny
should obey or listen to George because George has done
many things for him, helped him, taken care of him, pro-
tected him; or because George does many things he doesn't
want to do for Lenny so Lenny should do something for
George
.
Paragraph 3A . Darlene's interpretation .
I think the theme of the novel is that George shot
Lenny. It was a good thing because Lenny would have kept
on killing animals. It was a good thing that George shot
Lenny because Lenny would have kept on doing it. The
problem that George and Lenny have to confront is Lenny
because he kept killing animals. He wouldn't stop. He
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wouldn't stop because he just liked animals.
Paragraph 3B . Critical items in Darlene's interpretation
.
a) George shot Lenny. This was the right thing to
do because Lenny would have continued to kill
animals
.
b) The problem that George and Lenny have to
confront is that Lenny wouldn't stop killing
animals
Paragraph 3C . Scoring analysis .
In Critical Items a and b Darlene's reasoning echoes
the rationale expressed in Criterion Judgement #7, "for
giving the death penalty". Form B, Dilemma VIII: "(The
doctor (or a murderer) should receive the death penalty)
because it will prevent him or others from killing and
figuring that they can get away with it". As applied to
Darlene's interpretation of Of Mice and Men , Criterion
Judgement #7 might read: George should kill Lenny because
it will prevent him from killing and figuring that he can
get away with it.
Paragraph 4A . Darlene's interpretation .
The character in the novel who I identified with
most strongly was Lenny—because I felt bad for him and
he needed help. George gave him the help. It is important
for people to give help to other people. I think that the
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way that Lenny and George related to each other was
good. It was good because George didn't want anyone to
know that Lenny was retarded.
Paragraph 4B. Critical items in Darlene's interpretation
.
a) I felt bad for Lenny. Lenny needed help.
George helped Lenny.
b) It is important for people to help other people.
c) I thought that the way that Lenny and George
related to each other was good. It was good
because George did not want anyone to know
that Lenny was retarded.
Paragraph 4C . Scoring analysis
.
In Critical Items a, b, and c Darlene's reasoning
echoes the rationale expressed in Criterion Judgement #9,
"for refusing to give the money", Form A, Dilemma I:
" ( Et is important to keep a promise) because if you do
then the other person will help you out in ways you will
really appreciate". As applied to Darlene's interpretation
of Of Mice and Men
,
Criterion Judgement #9 might read:
George should help Lenny, not tell anybody that Lenny is
retarded, because other people might hurt him; or if
George helps Lenny, then Lenny might help George.
Paragraph 5A . Darlene's interpretation .
I also felt strongly about Curley's wife. I felt
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bad for her because Lenny killed her—but he didn't mean
to. I felt bad about her life because she was married to
Curley. I thought that Curley was a bummer. I think
she would have been better off if she was with somebody
else. She saw Curley—and he kept on giving everyone
orders. She must have felt bad for the people on the
ranch
.
Paragraph 5B . Critical items in Darlene's interpretation .
a) I felt bad for Curley's wife because Lenny
killed her. Lenny did not mean to kill her.
b) I felt bad for Curley's wife because she was
married to Curley.
c) Curley was a bummer, and his wife would have
been better off with somebody else.
d) Curley gave everybody orders, and his wife must
have felt bad for the people on the ranch.
Paragraph 5C . Scoring analysis .
Critical item a is unscoreable.
In Critical Items b, c, and d Darlene's reasoning
echoes the rationale expressed in Criterion Judgements
#4 and #5, "for giving the money" , Form A, Dilemma I.
Criterion Judgement #4 states: "3. (The most important
thing a father should consider) is that if he doesn't stay
on good terms with his son he will rebel, or won't do what
his father wants", while #5 states: "(The most important
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thing a father should consider) is to let his son do
whatever he wants with his belongings, or money; or is not
to make his son do something he doesn't want to do". As
applied to Darlene's interpretation of Of Mice and Men
.
Criterion Judgement #4 might read; The most important thing
a husband should consider is that if he doesn't stay on
good terms with his wife she will rebel, will be happier
with somebody else, or won't obey his orders, while
Criterion Judgement #5 might read: The most important
thing a husband should consider is to let his wife do
anything she wants; or is not to order or force his wife
or ranch hands to do things they do not want to do.
Paragraph 6A . Darlene's interpretation .
The way that I felt about Candy and his dog was
that he didn't want the dog to die. They forced him into
it, and I thought that was a bad thing. I think it was
mean of Carlson for forcing the issue. If I had been Candy
I would have told Carlson that you can't shoot my dog.
Candy should have said, "You can't shoot it". There is a
question of right and wrong in the book when they shot the
dog. There is a question of right and wrong because if
Candy wanted to keep the dog he should have kept it
—
and stuck up and said, "You can't shoot it".
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Paragraph 6B . Critical items in Darlene's interpretation
.
a) Candy did not want his dog to die. They
forced him to let his dog be shot, and I
think this was a bad thing to have done.
b) Carlson was mean to force the issue, and if
I had been Candy I would not have let Carlson
shoot the dog.
c) Candy should not have let Carlson shoot his dog.
d) There is a question of right and wrong in the
act of shooting Candy's dog, because if Candy
wanted to keep the dog he should have been
able to.
Paragraph 6C . Scoring analysis
.
In Critical Items a, b, c, and d Darlene's reasoning
echoes the rationale expressed in Criterion Judgement #6,
"for stealing", Form A, Dilemma III: "(Heinz should steal
for his wife) because if you or I were in Heinz's shoes you'd
steal too or you'd do the same thing; or because you'd want
your wife to stay alive". As applied to Darlene's inter-
pretation of Of Mice and Men
,
Criterion Judgement #6 might
read: Candy should disobey or stand up to Carlson because
if you or I were in Candy's shoes we'd do the same thing;
or because we'd want our dog to stay alive.
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Paragraph 7A . Darlene ' s interpretation
.
I would not treat people the way that people in the
novel treated each other. I would treat them much nicer.
I would give them a better place to stay.
Paragraph 7B . Critical items in Darlene's interpretation
.
a) I would not treat people the way that people
in the novel treated each other.
b) I would treat them nicer. I would give them a
better place to stay.
Paragraph 7C . Scoring analysis
.
Critical Items a and b are unscoreable.
Paragraph 8A . Darlene ' s interpretation .
The dream ranch is also a problem that Lenny and
George have to confront--because they have to get money.
The problem with money is they didn't have it— so they
had to work for it. They were going to work until they
got enough money, and then they were going to buy a ranch.
If they had kept on working I think they would have done
that. However, Lenny got in the way of their making che
money
.
Paragraph 8B . Critical items in Darlene's interpretation .
a) Money is a problem for George and Lenny because
they did not have any. They had to work for it.
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b) They were going to work until they had enough
money to buy a ranch.
c) I think they would have been able to make enough
money to buy a ranch—except that Lenny got
in the way
.
Paragraph 8C . Scoring analysis .
Critical Items a, b, and c are unscoreable.
Paragraph 9A . Darlene's interpretation .
There is a question of right and wrong when George
shoots Lenny. He did the right thing. He did the right
thing because they were friends, and nobody could help Lenny.
George tried, but Lenny just kept on killing animals—and
then Curley's wife. And so that's what made it right to
kill him. There wasn't any other thing that George could
have done because he wanted to get the ranch, too, and
he couldn't keep on watching Lenny all the time.
Paragraph 9B . Critical items in Darlene's interpretation .
a) There is a question of right and wrong when
George shoots Lenny. George did the right
thing because they were friends, and nobody
could help Lenny.
b) George tried to help Lenny, but Lenny just
kept on killing animals--and then Curley's
wife, and the fact that he continued to kill
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is what made it right for George to kill him.
c) There was not anything else that George could
have done. There was not anything else because
George wanted to get the ranch, and he could
not continue to watch Lenny all of the time.
Paragraph 9C . Scoring analysis .
In Critical Items a and c Darlene's reasoning echoes
the rationale expressed in Criterion Judgement #8, "for
mercy killing", Form B, Dilemma IV: "(The doctor should
give the woman the drug) because it would be putting the
woman out of her misery". As applied to Darlene's inter-
pretation of Of Mice and Men
,
Criterion Judgement #8 might
read: George did the only thing that he could do to help
Lenny; George shot Lenny; or there was nothing else to do,
and by killing Lenny, George saved him from any more
unhappiness
.
In Critical Item b Darlene's reasoning echoes the
rationale expressed in Criterion Judgement #7, "for giving
the death penalty", Form B, Dilemma VIII: "(The doctor
(or a murderer) should receive the death penalty) because it
will prevent him or others from killing and figuring that
they can get away with it". As applied to Darlene s
interpretation of Of Mice and Men , Criterion Judgement #7
might read: George should kill Lenny because it will prevent
him from killing and figuring that he can get away with it.
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Stage Defintion
Stage 3: The stage of mutual interpersonal expectations,
relationships, and interpersonal conformity
Content of stage ,.
The right is playing a good (nice) role, being
concerned about other people and their feelings, keeping
loyalty and trust with partners, and being motivated to
follow rules and expectations.
a) What is right is living up to what is expected
by people close to you or what people generally
expect of people in your role as son, sister,
friend, etc. "Being good" is important and
means having good motives, the showing of
concern about others. It also means keeping
mutual relationships, maintaining trust, loyalty,
respect, and gratitude.
b) Reasons for doing right are: 1) the need to be
good in your own eyes and those of others,
2) your caring for others, and 3) because if
you put yourself in the other guy's place you
would want good behavior from the self (Golden
Rule)
.
Social perspective of stage .
Perspective of the individual in relationship to
other individuals. Aware of shared social feelings,
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agreements, and expectations which take primacy over
individual interests. Relates points of view through the
"concrete Golden Rule", putting yourself in the other
person's shoes. Does not consider generalized "system"
perspective
.
Paragraph 1A . Ruth's interpretation
.
I really thought George and Lenny were going to get
their dream, but I knew that something was going to stop
them from getting it. When Lenny killed Curley's wife it
kind of stopped it all. George then realizes that he can
never get the dream and so he goes on like everybody else.
I thought they would not get their dream when they were at
the river, and Lenny was killing mice. It was mentioned
how George and Lenny ran from Weed because they might have
done something wrong—maybe have caught up with them and
got them in trouble.
Paragraph IB . Critical items in Ruth's interpretation .
a) I thought George and Lenny were going to get
their dream, but I knew that something was
going to stop them.
b) Lenny killed Curley's wife, and that was the
end of their dream.
c) George realizes that he will never get the
dream, and so he goes on like everybody else.
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Paragraph 1C . Scoring analysis
.
In Critical Items a, b, and c Ruth's reasoning echoes
the rationale expressed in Criterion Judgement #10, "for
refusing to give the money". Form A, Dilemma I: "(Joe
should refuse to give his father the money) because Joe
deserves to go; or because Joe sacrificed or had his heart
set on it; or because Joe worked hard in good faith or
earned the money to do something his father promised he
could do". As applied to Ruth's interpretation of Of Mice
and Men
,
Criterion Judgement #10 might read: George and
Lenny should get their dream even though their problems
with other people make it impossible; or because George
and Lenny had their hearts set on getting their dream.
Paragraph 2A . Ruth's interpretation .
My interpretation of the book is that you might have
a dream, but you might not get it and you just keep on
going. You just have to keep going even though you realize
that you can never have the dream. I think that is true.
The theme of the novel is that everybody has certain
dreams. They might get their dreams and they might not.
It's sort of like luck. If you get the dream you're lucky-
just plain lucky when dreams come true. It really turns
out great for some people. They get everything they want.
But some people never get their dream. And even if you
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never get your dream you should keep on trying real hard.
You might find there is something else that you want.
You might try to get that dream and forget about the
other dream.
Paragraph 2B . Critical items in Ruth's interpretation .
a) My interpretation of the book is that even if
a person has a dream that s/he cannot get, that
person just has to keep on going.
b) The theme of the novel is that everybody has
certain dreams— some people get their dreams
while others do not.
c) It is a lucky person who gets a dream.
d) Some people get everything that they want
—
but some people never get their dream.
e) If someone does not get a certain dream, s/he
should keep on trying because s/he might find
something else that s/he wants, and in trying
to get this second dream might forget about
the other dream.
Paragraph 2C . Scoring analysis .
In Critical Items a, b, c, d, and e Ruth's reasoning
echoes the rationale expressed in Criterion Judgement #10,
"for refusing to give the money", Form A, Dilemma I:
"(Joe should refuse to give his father the money) because
Joe deserves the money or deserves to go; or
because Joe
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sacrificed or had his heart set on it; or because Joe
worked hard in good faith or earned the money to do some-
thing his father promised he could do". As applied to
Ruth's interpretation of Of Mice and Men
, Criterion Judge-
ment #10 might read: People should get their dreams
because people have their hearts set on getting their
dreams; or because if one does not get a dream, one should
keep on trying or should try to get another dream; if one
works hard in good faith s/he deserves to get at least
one dream.
Paragraph 3A . Ruth's interpretation .
I think that Steinbeck, when he wrote this book, was
trying to prove that there were strong people who could
really do what they want. They were leaders. And then
there were mice—weak people—who followed people and went
by what other people said. They really didn't know what
they wanted. I don't really agree with Steinbeck about
that. I do not think that it is necessarily right that
there are strong men and weak men. It might be right
from one point of view, but I don't think it's really right.
Say you take an athletic person and a non-athletic person,
and the non-athletic person might be real smart while
the other person might just be good in athletics. It's
what kind of a field you stick them in.
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Paragraph 3B . Critical items in Ruth's interpretation
.
a) 1 think that Steinbeck was trying to prove
that there were strong people—they were
leaders who could do what they wanted, and
that there were mice—weak people—who followed
people and went by what other people said.
The weak people didn't know what they wanted.
b) I don't agree with this idea. It might be
right from one point of view, but not from another.
c) It all depends on what kind of a field an
individual is in as to whether he is a strong
person or a weak person.
Paragraph 3C . Scoring analysis .
In Critical Items a, b, and c Ruth's reasoning
echoes the rationale expressed in Criterion Judgement #13,
"for giving the money", Form A, Dilemma I: "2. (The most
important thing a son or father (or both father and son)
should consider) is to try to understand the other, respect
the other's feelings, see each other's point of view, be
willing to listen to each other, or think of what iu is
like to be a child or parent". As applied to Ruth's
interpretation of Of Mice and Men , Criterion Judgement #13
might read: The most important thing people should
consider is to try to understand the other, respect the
other's feelings; there might be strong people and weak
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people but it all depends on what they are doing so it
is important to see the other's point of view, be willing
to listen to the other, or think of what it is like to be
a strong person or a weak person.
Paragraph 4A . Ruth's interpretation
.
A character who I felt strongly about was Slim
because he knew what was going on; he knew the ropes. He
knew what it was like to work on a ranch. It was like
living the kind of life they were living—when he had an
authority over everybody. That was important. He was
kind of like a leader of the whole group. They trusted
him because he knew what was going on. He was a mule
skinner and he really took care of his animals. I think
he was like a father, just like a friend, was a leader
—
helped them.
Paragraph 4B . Critical items in Ruth's interpretation .
a) I felt strongly about Slim because he knew
what was going on; he knew the ropes.
b) He had authority over everybody; he was a
leader of the whole group. I think he was
like a father, a friend.
c) The other people trusted him because he knew
what was going on.
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Paragraph 4C . Scoring analysis .
In Critical Items a, b, and c Ruth's reasoning echoes
the rationale expressed in Criterion Judgement #14, "for
giving the money", Form A, Dilemma I: "1. (Joe should
give his father the money) because his father has his own
best interests at heart, is acting for his own good, or
is doing his best to bring up his son; or because his father
is doing what he thinks is best; or because his father sees
something unfit about the camp". As applied to Ruth's
interpretation of Of Mice and Men
,
Criterion Judgement #14
might read: Slim had authority over everybody because
he had their best interests at heart, was acting for their
own good, or was doing his best to be like a good father
or friend; 0£ because Slim knew what was going on and did
what he thought was best, the other people should trust
him.
Paragraph 5A . Ruth ' s interpretation .
I thought Candy just liked his dog too much. I don't
have much to say about him. He was old. He was just
living out the rest of his life on a ranch,J Candy knew that
so it didn't really bother him. But I don't think he did
the right thing in letting Carlson shoot the dog. I
wouldn't want anybody to kill my dog. I'd do it if I had
to. I probably wouldn't want to do it, but I'd do it.
Candy was wrong in doing what he did.
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Paragraph 5B
. Critical items in Ruth's interpretation
.
a) I thought that Candy just liked his dog too
much
.
b) I don't think that he did the right thing in
letting Carlson shoot the dog.
c) I wouldn't want anybody to kill my dog. I
probably wouldn't want to kill my dog, but I'd
do it if I had to.
Paragraph 5C . Scoring analysis
.
Critical Items a, b, and c are unscoreable.
Paragraph 6A . Ruth's interpretation
.
About Candy's relationship with George and Lenny,
I thought that the reason why George and Lenny let Candy
come into their dream was because he had the money to pay
for it. I think that's the only reason, because George
realized that was the only way they were really going to
get their dream fast enough— so he did it. I don't think
that is a good reason.
Paragraph 6B . Critical items in Ruth's interpretation .
a) I think that the reason why George arid Lenny
let Candy come into their dream was that he
had the money to pay for it.
b) I think that is the only reason—George realized
that was the only way they were going to get
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their dream.
c) I don't think that is a good reason.
Paragraph 6C . Scoring analysis .
In Critical Items a, b, and c Ruth's reasoning
echoes the rationale expressed in Criterion Judgement #13,
"for refusing to give the money". Form A, Dilemma I:
"1. (Joe should refuse to give his father the money)
because his father's being selfish, mean, or childish;
or because if Joe explains how hard he worked, his father
will understand and not ask for the money; or because his
father is only using the money for his own pleasure".
As applied to Ruth's interpretation of Of Mice and Men
,
Criterion Judgement #13 might read: George and Lenny's
reason for letting Candy come into their dream was not a
good one because they were being selfish; or because they
were only using the money for their own pleasure and did
not care enough about Candy.
Paragraph 7A . Ruth's interpretation .
The relationship with Crooks--the only reason why
Crooks was talking to George and Lenny was because they
barged in on him. It was just a discussion. I don't think
George and Lenny were friends with him at all. It was
like Crooks was always excluded so he wanted to be friends
with the group, but since he was always excluded he didn t
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want to do it all—be friends or anything like that.
Paragraph 7B . Critical items in Ruth's interpretation
.
a) The only reason why Crooks was talking with
George and Lenny was because they barged in
on him.
b) I don't think that George and Lenny were friends
with him at all.
c) Crooks was always excluded so he wanted to be
friends with the group, but since he was
excluded he didn't want to be friends.
Paragraph 1C. Scoring analysis
.
Critical Items a, b, and c are unscoreable.
Paragraph 8A . Ruth's interpretation .
I think that the way that people related to each
other in the novel was a good way. It was good because
it's kind of like they were minding their own business.
They worked as a group in certain fields. They went to
town together. It was all right. People could have their
own individual lives, their own individual dreams. They
weren't bothered because they wanted a certain thing.
They respected each other's wishes. I'm talking about
the group as a whole even though I think that the way
some of the individuals in the group treated each other
wasn't so hot. I don't know whether I would want to act
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like they acted. I wouldn't know what I'd do. I'd
probably try to be nice, try to get along, because you
are working with them and you are staying in the same
bunkhouse . I wouldn't want any feud.
Paragraph 8B . Critical items in Ruth's interpretation .
a) I think that the people in the novel related
to each other in good ways—even though I
think that the way that some of the people
in the group teated each other wasn't good.
b) The way that the people related was good because
they minded their own business. They went to
town together. People could have their own
individual lives— individual dreams. They
weren't bothered because somebody wanted a
certain thing. They respected each other's
wishes
.
c) I don't know whether I would act as they acted.
I would probably try to be nice, try to get
along, working and living with the same people.
I wouldn't want a feud.
Paragraph 8C . Scoring analysis .
In Critical Items a, b, and c Ruth's reasoning
echoes the rationale expressed in Criterion Judgement #13,
", Form A, Dilemma I: "2. (Thefor giving the money
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most important thing a son or father (or both father
and son) should consider) is to try to understand che
other, respect the other's feelings, see each other's point
of view, be willing to listen to each other, or think of
what it is like to be a child or parent". As applied to
Ruth's interpretation of Of Mice and Men
, Criterion
Judgement #13 might read: The most important thing that
people should consider is to try to treat each other in a
good way, to try to understand each other, to respect
each other's wishes, to see each other's point of view--
what dream the other might want to have, to try to get
along because we are all living together.
Paragraph 9A . Ruth's interpretation .
I think that George and Lenny were good friends.
I think that good friends means for them that they would
help each other out. George was a leader. He knew where
they were going and what they were going to do. Lenny was
kind of strong and he would help George fight. They helped
each other out. I don't think that Lenny could have made
it without George.
Paragraph 9B . Critical items in Ruth's interpretation .
a) I think that George and Lenny were good friends.
I think that this meant that they would help
each other out.
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b) George was a leader. He knew where they were
going and what they were going to do. Lenny
was strong and he would help George fight.
c) I don't think that Lenny could have made it
without George.
Paragraph 9C . Scoring analysis
.
In Critical Items a, b, and c Ruth's reasoning
echoes the rationale expressed in Criterion Judgement #16,
"for telling", Form B, Dilemma II: "1. (Louise should tell
her mother about Judy's lie) in order to show Judy that
she did something wrong and to help her grow up to be a
good person; or as older sister, Louise should try to teach
Judy what is right or set an example for her sister". As
applied to Ruth's interpretation of Of Mice and Men
,
Criterion
Judgement #16 might read: George should help his friend
in order to help him grow up to be a good person; o_r as
a leader, George should try to teach Lenny what is right
or set an example for his friend, help him out.
Paragraph 1QA. Ruth's interpretation .
I think that Lenny stuck out the most in my mind
because he was kind of dumb and he was getting me mad.
I realized that he was dumb right off the bat. George
kept telling Lenny, "don't forget everything". I don't
think it was really Lenny's fault though. I don't want
to criticize. I think that Lenny just kind of forgot
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certain things. George tried to help him out as much as
he could
,
but George couldn't be by Lenny all of the time
so I think Lenny did his best. It is important to recognize
when somebody does their best because you might have more
respect for him. Let's say a boy was trying to help his
father clean up his desk and instead knocked over a bottle
of ink, and made a mess of everything. I think that it
is important to take into account what he was trying to
do. He was just trying to be helpful. I think when
George, in the beginning, said to Lenny, "If you ever
get into trouble come down here and I'll know where to
find you", that he was in a way helping Lenny. George
was helping Lenny even though Lenny made a few mistakes.
He really likes animals, but he's too strong. He pets them
too much, and he kills them. He doesn't mean to do that.
He really loves animals. George tries to warn him not
to do that, but Lenny forgets and does it anyway.
Paragraph 1QB . Critical items in Ruth's interpretation .
a) Lenny stuck out the most in my mind because
he was dumb, and he was getting me mad.
b) George kept telling Lenny, "don't forget every-
thing". I don't think it was really Lenny's
fault. I don't want to criticize. I think
that Lenny just forgot certain things.
c) George tried to help him out as much as he
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could, but he couldn't be with Lenny all
of the time— so I think that Lenny did his best.
It is important to recognize when somebody does
his best because then it is easier to respect
him.
d) I think that when George said to Lenny, "if
you ever get into trouble come down here and
I'll know where to find you", he was helping
Lenny. George was helping Lenny even though
Lenny made a few mistakes.
e) Lenny really likes animals, but he's too strong.
He pets them too much, and he kills them. He
doesn't mean to do that. Lenny really loves
animals
.
f) George tries to warn him not to do that, but
Lenny forgets and does it anyway.
Paragraph 10C . Scoring analysis .
In Critical Items a, b, c, and d Ruth's reasoning
echoes the rationale expressed in Criterion Judgement #9,
"for stealing", Form A, Dilemma III: "(Heinz should steal
the drug even if he doesn't love his wife or even for a
stranger) because we are all human beings and should be
willing to help others; or because it would be inhumane
not to save her just because he doesn't love her; or
because his wife is still a human being or a human life is
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always precious". As applied to Ruth's interpretation of
Of Mice and Men
, Criterion Judgement #9 might read:
George should help Lenny or did the right thing in helping
Lenny even though Lenny is dumb because we are all human
beings and should be willing to help others; or it would
be mean not to help Lenny just because he forgets certain
things, or makes a few mistakes; or it would be wrong not
to help somebody who does his or her best.
In Critical Items d, e, and f Ruth's reasoning
echoes the rationale expressed in Criterion Judgement #9,
"for not punishing Heinz", Form A, Dilemma III': "(The judge
or Officer Brown should be lenient) because Heinz acted
unselfishly or stole out of love for his wife; or because
it's not as if Heinz were a malicious or greedy person; or
because Heinz was under emotional strain or tried to be
decent but had no choice; or because the druggist was
selfish and left him no choice". As applied to Ruth's
interpretation of Of Mice and Men , Criterion Judgement #9
might read: George did the right thing in helping Lenny,
in being lenient with Lenny even though Lenny made a few
mistakes; or because it's not as if Lenny was a mean or
malicious person; Lenny acted out of love.
Paragraph 11A . Ruth's interpretation .
The problem that confronts George and Lenny is
Lenny's strength, his forgetfulness. And that's a problem
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because his strength gets him in trouble. He kills Curley's
wife. He didn't mean to do it. He just wanted her to be
quiet so he started shaking her, and so he broke her neck.
He didn't mean to do it; he didn't want to do it. It's
just his strength. He was so strong that when he shook her
he broke her neck— so he realized he had to get out of there
or he would be killed.
Paragraph 11B . Critical items in Ruth's interpretation .
a) The problem that confronts George and Lenny is
Lenny's strength, his forgetfulness.
b) He kills Curley's wife. He didn't mean to do
it. He just wanted her to be quiet so he started
shaking her, and so he broke her neck. He
didn't want to do it.
c) Lenny realized that he had to get out of there
or he would be killed.
Paragraph 1 1C . Scoring analysis .
In Critical Items a, b, and c Ruth's reasoning
echoes the rationale expressed in Criterion Judgement #9,
"for not punishing Heinz", Form A, Dilemma III' : "(The
judge or Officer Brown should be lenient) because Heinz
acted unselfishly or stole out of love for his wife; or
because it's not as if Heinz were a malicious or greedy
person; or because Heinz was under emotional strain or
tried to be decent but had no choice; or because the
druggist
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was selfish and left him no choice". As applied to Ruth's
interpretation of Of Mice and Men , Criterion Judgement #9
might read: People should be lenient with Lenny because
it's not really his fault; or it's not as if he is a
malicious person; or because Lenny had problems or tried
to be good; or because Lenny didn't mean to kill Curley's
wife, he didn't want to kill her but she wouldn't be quiet.
Paragraph 12A . Ruth's interpretation .
At the end of the book George had to choose whether
or not he would kill Lenny— so Lenny could have some pride
in dying--or if Curley killed Lenny, it would be just like
another dead person
—
just a corpse with no meaning at all.
So George did it. I guess George did the right thing
because if Curley had got hold of Lenny he would probably
have made Lenny die slowly--like whip him, or hang him,
or shoot him in the gut. George did the right thing.
Lenny could die with pride. I think, that in a way, there
is dignity to Lenny^s death—a lot better than what Curley
would have done to him. Dignity means to stand up for
what you believe in and not be afraid of anything—to be
strong. I think George really did it because he was a
good friend of Lenny's. He didn't want to see anything
really bad happen to Lenny— like anything worse. I
think George was trying to be kind.
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Paragraph 12B. Critical items in Ruth's interpretation
.
a) George had to choose whether or not to kill
Lenny so Lenny could die with sortie pride—or
whether Curley would kill Lenny in such a way
that he would be just another dead person
—
just a corpse with no meaning at all. George
killed Lenny.
b) I guess George did the right thing, because if
Curley had got hold of Lenny he would have made
Lenny die slowly. George did the right thing.
Lenny could die with pride.
c) I think that George did it because he was Lenny's
good friend. George didn't want to see anything
bad happen to Lenny—anything worse. I think
that George was trying qo be kind.
Paragraph 12C. Scoring analysis .
In Critical Items a, b, and c Ruth's reasoning
echoes the rationale expressed in Criterion Judgement #15,
"for mercy killing". Form B, Dilemma IV: "(The doctor
should give the woman the drug) or it would be right to
do (or you can't blame him) because he was acting out of
good intentions or was trying to do his best for the woman;
or because it would be an act of kindness or mercy". As
applied to Ruth's interpretation of Of Mice and Men ,
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Criterion Judgement #15 might read: George should kill
Lenny or it would be the right thing to do (or you can't
blame him) because George was acting out of good intentions
or was trying to do his best for Lenny; or because killing
Lenny would be an act of kindness or mercy— it would allow
his good friend to die with pride instead of just being
another corpse.
Stage Definition
Stage 3: The stage of mutual interpersonal expectations,
relationships, and interpersonal conformity.
Content of stage .
The right is playing a good (nice) role, being
concerned about other people and their feelings, keeping
loyalty and trust with partners, and being motivated to
follow rules and expectations.
a) What is right is living up t<£> what is expected
by people close to you or what people generally
expect of people in your role as son, sister,
friend, etc. "Being good" is important and
means having good motives, the showing of
concern about others. It also means keeping
mutual relationships, maintaining trust, loyalty,
respect, and gratitude.
Reasons for doing right are: 1) the need to beb)
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good in your own eyes and those of others,
2) your caring for others, and 3) because if
you put yourself in the other guy's place
you would want good behavior from the self
(Golden Rule)
.
Social perspective of stage .
Perspective of the individual in relationship to
other individuals. Aware of shared social feelings,
agreements, and expectations which take primacy over
individual interests. Relates points of view through the
"concrete Golden Rule", putting yourself in the other
person's shoes. Does not consider generalized "system"
perspective
.
Paragraph 1A. Donna's interpretation .
I felt that the novel was about two men trying to
fulfill their dream—really one man, George—well, both of
them because Lenny wanted rabbits. George and Lenny wanted
to live on their own farm, and not be under anybody's
management except their own. I reacted to that kind of a
thing in that a lot of people have dreams--all of them had
the same dream—but none of them--they really tried. In
the middle of the book I thought they were really going
to get it. I especially thought George and Lenny were going
to get their dream after they bumped into Candy—the old
sweeper. I think the theme of the novel is that you've got
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to try really hard for something that you really believe
m like the farm that they wanted to buy. The harder you
try the more real it's going to become. They did try
pretty hard.
Paragraph IB . Critical items in Donna's interpretation
.
a) The novel is about two men trying to fulfill
their dream; George and Lenny wanted to live
on their own farm, and not be under anybody's
management except their own.
b) They really tried. I thought they were going
to get their dream.
c) The theme of the novel is that one must try very
hard to get something one believes in--the farm
that George and Lenny wanted to buy.
d) The harder one tries the more real the dream
is going to be.
Paragraph 1C . Scoring analysis .
In Critical Items a, b, c, and d Donna's reasoning
echoes the rationale expressed in Criterion Judgement #10,
"for refusing to give the money", Form A, Dilemma I:
" (Joe should refuse to give his father the money) because
Joe deserves the money or deserves to go; or because Joe
sacrificed or had his heart set on it; or because Joe
worked hard in good faith or earned the money to do some-
thing his father promised he could". As applied to
Donna's interpretation of Of Mice and Men , Criterion
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Judgement #10 might read: George and Lenny should get their
dream because they deserve to get it; or because George
and Lenny sacrificed or had their hearts set on having
their farm; or because George and Lenny worked hard in
good faith to get a dream that they should be able to get.
Paragraph 2A . Donna’s interpretation
.
I guess some people just don't get their dreams.
That's how life is. I don't know if it's fair or not—but
that's how it is. I think that Steinbeck was trying to
say when he wrote the book that certain people are meant
to have things and other people just are not. That's just,
kind of the way it is. It was mostly that Lenny could
never have the dream because of how slow he was, because
slow people don't really get a chance in this world.
They're dumb--so that's it. They really get dumped on.
Paragraph 2B . Critical items in Donna's interpretation .
a) Some people do not get their dreams and that
is how life is. I do not know if that is fair
or not, but that is how life is.
b) Steinbeck was trying to say that certain people
are meant to have their dreams while others
are not.
c) Lenny could not have his dream because he was
so slow. Slow people do not get a chance in this
world. They are dumb--so that is it.
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Paragraph 2C . Scoring analysis
.
In Critical Items a, b, and c Donna's reasoning
echoes the rationale expressed in Criterion Judgement #10,
"for refusing to give the money". Form A, Dilemma I:
"(Joe should refuse to give his father the money) because
Joe deserves the money or deserves to go; or because Joe
scar if iced or had his heart set on it; or because Joe worked
hard in good faith or earned the money to do something his
father promised he could". As applied to Donna's inter-
pretation of Of Mice and Men
, Criterion Judgement #10 might
read: Some people get their dreams while others do not;
Lenny wants his dream and deserves to get it, but he
doesn't because he is dumb.
Paragraph 3A . Donna's interpretation .
George was the character that stuck out most in my
mind because I don't like being mean to people just because
they are slow. George stuck out in my mind because he
was helping Lenny, and it gets kind of hard to live with
a guy that is that dumb. The thing about living with a
guy that is so dumb is that George had to keep him out of
trouble. George had to explain things to him even though
the explanations didn't really sink in. It was like
talking to a wall. I think that is praiseworthy. 1
think it was good that George was nice to Lenny. George
had to have a lot of patience to put up with Lenny. George
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got mad at Lenny but that’s natural. I would try to treat
people the way that George and Lenny treated each other,
but I have a shorter temper. I'd get mad at Lenny more
often
.
Paragraph 3B . Critical items in Donna's interpretation .
a) George stuck out the most because I do not like
being mean to people just because they are slow.
b) George helped Lenny even though it is hard to
help and to live with someone as dumb as Lenny.
The problem with living with someone is keeping
him out of trouble? George had to explain things
to Lenny even though the explanations rarely
sank in.
c) I think that it was good that George was nice
to Lenny. George's actions were praiseworthy.
George had to have a lot of patience to put up
with Lenny.
d) George got mad at Lenny, but that is natural.
Paragraph 3C . Scoring analysis .
In Critical Items a, b, c, and d Donna's reasoning
echoes the rationale expressed in Criterion Judgement #9,
"for stealing", Form A, Dilemma III: "(Heinz should steal
the drug even if he doesn't love his wife or even for a
stranger) because we are all human beings and should be
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to help others; or because it would be inhumane
not to save her just because he doesn't love her; or
because his wife is still a human being or a human life is
always precious". As applied to Donna's interpretation
of Of Mice and Men
, Criterion Judgement #9 might read:
George should help Lenny even though Lenny is slow (dumb)
because we are all human beings and should be willing to
help others; or; it would be mean not to help Lenny just
because he gets into trouble, or doesn't understand
explanations, or makes George mad.
Paragraph 4A . Donna's interpretation .
About the way that the characters treated each other,
I think that it was pretty rude of Carlson to shoot Candy's
dog. The dog was Candy's best friend, and just because
it stank Carlson wanted to shoot it. They could have tied
it up outside. George and Lenny were friends; they were
traveling together. George and Lenny were different
because they were together. Candy was different in a way
because he had a friend too, but having a friend didn't
mean anything to Carlson. I thought Carlson was a jerk.
What happened with Candy's dog fit in with the idea of
being a mouse or a man. Candy was a mouse for letting
Carlson shoot his friend, because Candy didn't even really
stand up. He just sort of sat there— staring. I would
never let anyone kill my dog even though Candy didn t
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have a hand and he was pretty old.
Paragraph 4B . Critical items in Donna's interpretation.
a) It was rude of Carlson to shoot Candy's dog.
The dog was Candy's best friend and just because
it stank Carlson wanted to shoot it. They
could have tied it up outside.
b) George and Lenny were friends. George and
Lenny were different from the other characters
because they were together. Candy was different
as wel l--because he also had a friend.
c) Having a friend did not mean anything to Carlson.
d) Candy was a mouse for letting Carlson shoot
his friend because Candy did not protest.
Candy just sat there and stared.
Paragraph 4C . Scoring analysis .
Critical Item d is unscoreable.
In Critical Items a and c Donna's reasoning echoes
the rationale expressed in Criterion Judgement #9, "for
giving the death penalty". Form B, Dilemma VIII:
"(A murderer should receive the death penalty) if he were
heartless or cruel in his crime". As applied to Donna's
interpretation of Of Mice and Men , Criterion Judgement #9
might read: It was wrong of Carlson to shoot Candy's dog
and heartless in the way that he didbecause he was mean
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it; caring for a friend did not mean anything to Carlson
and he was rude to shoot the dog.
In Critical Items b and c Donna's reasoning echoes
the rationale expressed in Criterion Judgement #11,
"for not mercy killing". Form B, Dilemma IV; "1. (The
doctor should not mercy kill the woman) because doctors are
supposed to care for their patients and do what's best for
them; or 2. because doctors are supposed to help people
live or save lives, not help people die; or 3. because
doctors have a code or rule not to let someone die". As
applied to Donna's interpretation of Of Mice and Men
,
Criterion Judgement #11 might read: Friends are supposed
to care for each other and this makes them different from
people who do not have friends; or friends have a code or
a rule about being concerned with each other.
Paragraph 5A . Donna's interpretation .
Curley was a little punk. I don't want to be like
that. If I was one of them guys I would have leveled him
right at the beginning. They were stupid to let Curley
act like that. He was a little punk because he was the
boss '
s
son
.
Paragraph 5B . Critical items in Donna's interpretation .
a) Curley was a punk and I would not want to be
like him.
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b) I would have leveled him right at the beginning.
c) The people on the ranch were stupid to let Curley
behave in the way that he did. He was a punk
because he was the son of the boss.
Paragraph 5C . Scoring analysis
.
In Critical Items a, b, and c Donna's reasoning
echoes the rationale expressed in Criterion Judgement #14,
"for punishing Heinz", Form A, Dilemma III': "(In general,
people who break the law should be punished) because they
should be made to realize they've done wrong, or regret
what they've done; or because they must learn not to break
the law". As applied to Donna's interpretation of Of Mice
and Men
,
Criterion Judgement #14 might read: In general,
people like Curley who break the law, who are anti-social,
who take advantage of their position, should be punished
because they should be made to realize they've done wrong
or acted incorrectly, or regret what they've done; or
because they must learn not to be anti-social.
Paragraph 6A . Donna's interpretation .
I think Curley's wife was a tramp. If I was there
I probably would have hit her. It wasn't really Lenny's
fault. It was Curley's wife who started everything and
ended up getting Lenny killed. George knew that she
meant trouble right from the beginning because he
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told Lenny to stay away from her. Lenny ended up getting
shot just because that girl was a flirt, a trouble maker.
It's not right. It just doesn't seem right for Lenny to
have to get shot for that girl being a jerk. The right
ending for the book would be for Curley to realize that
she was a jerk anyways—that she was trouble since he
married her—and just to have Lenny not come back to the
farm. Curley could have just fired Lenny and George, and
they could have just gone on to another ranch—even though
Lenny killed her. I think there is a problem of right and
wrong in the book. Lenny wasn't wrong in killing Curley's
wife. She brought it on herself. Lenny just had problems,
and no one else would understand that.
Paragraph 6B . Critical items in Donna's interpretation .
a) I think Curley's wife was a tramp, and if 1
had been there I probably would have hit her.
b) It wasn't really Lenny's fault that Curley's
wife was killed, because she started everything.
She caused Lenny's death.
c) George knew that she meant trouble right from
the beginning because he told Lenny to stay
away from her.
d) Lenny was shot because Curley's wife was a flirt,
a trouble-maker, and that is not right.
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e) The book should have ended with Curley realizing
that she was a jerk, that she was trouble ever
since they were married. Curley should have just
fired Lenny and George, should have just not
let Lenny come back to the farm.
f) Lenny wasn't wrong in killing Curleys wife because
she brought it on herself.
g) Lenny just had problems and nobody would under-
stand that.
Paragraph 6C . Scoring analysis .
In all of these Critical Items Donna's reasoning
echoes the rationale expressed in Criterion Judgement #9,
"for not punishing Heinz", Form A, Dilemma III': "(The judge
or Officer Brown should be lenient) because Heinz acted
unselfishly or stole out of love for his wife; or because
it's not as if Heinz were a malicious or greedy person;
or because Heinz was under emotional strain or tried to be
decent but had no choice; or because the druggist was
selfish and left him no choice". As applied to Donna's
interpretation of Of Mice and Men , Criterion Judgement #9
might read: Curley should have been lenient, should have
just not let Lenny and George come back to the ranch
because Lenny was not really at fault; or because it's not
as if Lenny were a malicious or bad person; or because
Lenny had problems or tried to be good but Curley's wife
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left him no choice; or because Curley's wife was a trouble
maker and left him no choice.
Paragraph 7A . Donna's interpretation
.
If I were in the book I would deal with Crooks the
same way Lenny did. I don't see anything wrong with him.
They treated him bad because he was black, but he was a
nice guy. He was a nice guy because he did what every-
body told him—and he talked to Lenny.
Paragraph 7B . Critical items in Donna's interpretation .
a) I would deal with Crooks the same way that
Lenny did.
b) The people on the ranch treated Crooks badly
because he was black, but I think he was a
nice guy because he did what everybody told
him to do—and he talked to Lenny.
Paragraph 7C . Scoring analysis .
Critical Items a and b are unscoreable.
Paragraph 8A . Donna's interpretation .
The problem which confronts George and Lenny is
Lenny, because he's always getting into trouble. The most
important problem is Lenny getting into trouble. This is
a problem because they try to make money to get a ranch,
and they can't even stay at a ranch long enough to make
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enough money. They can't keep a job long enough because
they have to move on if Lenny gets into trouble. The
major choice that George and Lenny had to face was that
if Lenny kept out of trouble then they could get a ranch.
Lenny kept saying, "If I'm not good I'm not going to get
the ranch; I won't have rabbits". Lenny had to choose
between being good or bad.
Paragraph 8B . Critical items in Donna's interpretation .
a) The problem which confronts George and Lenny
is Lenny, because he is always getting into
trouble
.
b) This is a problem because they want to make
enough money to buy their own ranch, but they
cannot keep a job long enough to make enough
money because they have to move on when Lenny
gets into trouble.
c) If Lenny stayed out of trouble then they could
get their ranch.
d) Lenny had to choose between being good or bad.
Paragraph 8C . Scoring analysis .
Critical Items a, b, c, and d are unscoreable.
Paragraph 9A . Donna's interpretation .
George had to choose, at the end of the book,
between letting his friend die with dignity—because Lenny
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was going to die eventually— and having him killed knowing
that he was wrong, having made a fool of himself. The
way that George did it was that he told Lenny that he
wasn't wrong. George killed him instantly— in the back
of the head. I think that was right. I don't know if I
could do it if I was in a similar situation. I don't think
I could kill anybody, but what George did was right.
I don't think George could have done anything else. First
I thought they could have left—they could have gotten
out of there, but Lenny just kept getting into more
trouble. George had to do it. George was a man for
letting his friend die with dignity.
Paragraph 9B . Critical items in Donna's interpretation .
a) George had to choose between letting his friend
die with dignity and having him killed knowing
that he was wrong, having made a fool of
himself
.
b) The way that George did it was that he told
Lenny that he was not wrong. George killed him
instantly
.
c) I think that what George did was right. I do
not think that he could have done anything
else
.
d) George was a man for letting his friend die
with dignity.
124
Paragraph 9C . Scoring analysis .
In Critical Items a, b, c, and d Donna's reasoning
echoes the rationale expressed in Criterion Judgement #15,
"for mercy killing". Form B, Dilemma IV: "(The doctor
should give the woman the drug) or it would be right to
do (or you can't blame him) because he was acting out of
good intentions or was trying to do his best for the
woman; or because it would be an act of kindness or mercy".
As applied to Donna's intepretation of Of Mice and Men
,
Criterion Judgement #15 might read: George should kill
Lenny or it would be the right thing to do (or you can't
blame him) because George was acting out of good intentions
or was trying to do his best for Lenny; or because killing
Lenny would be an act of kindness or mercy— it would allow
his friend to die with dignity.
Stage Definition
Stage 3: The stage of mutual interpersonal expectations,
relationships, and interpersonal conformity.
Content of stage .
The right is playing a good (nice) role, being
concerned about other people and their feelings, keeping
loyalty and trust with partners, and being motivated to
follow rules and expectations.
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a) What is right is living up to what is expected
by people close to you or what people generally
expect of people in your role as son, sister,
friend, etc. "Being good" is important and means
having good motives, the showing of concern
about others. It also means keeping mutual
relationships, maintaining trust, loyalty,
respect, and gratitude.
b) Reasons for doing right are: 1) the need to be
good in your own eyes and those of others,
2) your caring for others, and 3) because if
you put yourself in the other guy's place you
would want good behavior from the self
(Golden Rule)
.
Social perspective of stage .
Perspective of the individual in relationship to
other individuals. Aware of shared social feelings,
agreements, and expectations which take primacy over
individual interests. Relates points of view through
the "concrete Golden Rule", putting yourself in the other
person's shoes. Does not consider generalized "system"
perspective
.
Paragraph 1A . Sonja's interpretation .
I thought that the book was about two men who wanted
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to stay in society--a dream for success—they had their
dreams for their own place. Towards the middle of the book
George and Lenny thought they were going to get it--their
dream but at the end Lenny ends up getting killed. X
think the theme of the novel was the dream, and hopefully
being successful. They wanted their dreams to come true.
George and Lenny wanted something out of life.
Paragraph IB . Critical items in Sonja's interpretation .
a) The book was about two men who had a dream for
success— a dream of having their own place.
b) George and Lenny thought they were going to get
their dream, but Lenny ended up getting killed.
c) George and Lenny wanted their dream to come
true. They wanted something out of life.
Paragraph 1C . Scoring analysi s.
In Critical Items a, b, and c Sonja's reasoning
echoes the rationale expressed in Criterion Judgement #10,
"for refusing to give the money", Form A, Dilemma I:
"(Joe should refuse to give his father the money) because
Joe deserves the money or deserves to go; or* because Joe
sacrificed or had his heart set on it; or because Joe
worked hard in good faith or earned the money to do some-
thing his father promised he could do". As applied to
Sonja's interpretation of Of Mice and Men , Criterion
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Judgement #10 might read: George and Lenny should get
their dream because they deserve to get it; or because
they had their hearts set on it—on getting their dream;
or because in good faith they wanted something out of life.
Paragraph 2A . Sonia's interpretation
.
I thought about the relationship that Candy had
with George and Lenny, and their dream ranch, that it was
good. It was good that they had a dream. These people
had dreams, while some people do not have dreams and they
end up bums. Poor people have dreams, and if they keep
dreaming they will be successful some day. I think that
it is important to have dreams.
Paragraph 2B . Critical items in Sonja's interpretation .
a) I thought that: it was good that Candy, George,
and Lenny had a dream.
b) These people had dreams, whereas some people
who do not have dreams end up as bums.
c) If poor people keep dreaming some day they
will be successful.
Paragraph 2C . Scoring analysis .
In Critical Items a, b, and c Sonja's reasoning
echoes the rationale expressed in Criterion Judgement #10,
"for refusing to give the money", Form A, Dilemma I:
" | Joe should refuse to give his father the money) because
128
Joe deserves the money or deserves to go; or because Joe
sacrificed or had his heart set on it; or because Joe
worked hard in good faith or earned the money to do some-
thing his father promised he could do". As applied to
Sonja's interpretation of Of Mice and Men
, Criterion
Judgement #10 might read: It is good that Candy, George,
and Lenny had a dream, and because they had their hearts
set on it they deserve to get their dream; or if people
keep dreaming, keep working to get their dream, then
someday they should be successful.
Paragraph 3A . Sonja's interpretation
.
I think that Steinbeck was trying to say that Lenny
was different from everyone else. He had a problem, but
people should have been nice to him and just gone along
with him. At the end they kill Lenny because he was
different—and he was dangerous--which he really wasn't.
The character that stuck out the most in my mind was Lenny
because he had a problem. I felt sorry for him and his
problem because he was a loner— like inside himself. He
was off in another world. Physically he's with people,
but emotionally he's off in his own world.
Paragraph 3B . Critical items in Sonja's interpretation .
a) I think that Steinbeck was trying to say that
Lenny was different from everyone else.
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b) He had a problem, but people should have been
nice to him and just gone along with him.
c) They kill Lenny at the end because he was
different—and he was dangerous—but he really
wasn't dangerous.
d) I felt sorry for Lenny and his problem because
he was a loner— inside himself. Physically he
is with people, but emotionally he is off in
his own world.
Paragraph 3C . Scoring analysis .
In Critical Items a, b, c, and d Sonja's reasoning
echoes the rationale expressed in Criterion Judgement #9,
"for not punishing Heinz", Form A, Dilemma III': "(The
judge or Officer Brown should be lenient) because Heinz
acted unselfishly or stole out of love for his wife; or
because it's not as if Heinz were a malicious or greedy
person; or because Heinz was under emotional strain or
tried to be decent but had no choice; or because the druggist
was selfish and left him no choice". As applied to Sonja's
interpretation of Of Mice and Men , Criterion Judgement #9
might read: People should have been nice or lenient with
Lenny because he was different; o£ because it's not as if
he were a dangerous or malicious person; or because Lenny
was different; he was a loner— inside himself; he was under
emotional strain.
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Paragraph 4A . Sonja's interpretation
.
Also, the theme of the novel was about the difference
between the townspeople and George and Lenny— how the
townspeople considered George and Lenny to be weirdos and
how George and Lenny considered the townspeople to be
weird. I think that the way that Lenny and George related
was better than the other people. The other people were
weirdos. If you look through Lenny and George's point of
view the other people were weirdos. You have to be open
minded to look through somebody else's eyes. I think there
is a question of good and evil in the novel; there is a
question of who is different and who is not. Who can you say
is considered weird? You could say someone's weird and he
might think of you as weird. It all depends on the eye
of the beholder.
Paragraph 4B . Critical items in Sonja's interpretation .
a) The theme of the novel was about the difference
between George and Lenny and the townspeople
—
how each considered the other to be weird or
strange
.
b) I think that the way that George and Lenny related
was better than the way the other people related.
c) Seen through the eyes of Lenny and George, the
other people were weird. It takes open-mindedness
to look through somebody else's eyes.
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d) One person can say that another person is weird,
but the second person might think that the first
is weird. It is all in the eye of the beholder.
Paragraph 4C . Scoring analysis
.
In Critical Items a, b, c, and d Sonja's reasoning
echoes the rationale expressed in Criterion judgement #13,
"for giving the money", Form A, Dilemma I: "2. (The most
important thing a son or father (or both father and son)
should consider) is to try to understand the other, respect
the other's feelings, see each other's point of view, be
willing to listen to each other, or think of what it is
like to be a child or parent". As applied to Sonja's
interpretation of Of Mice and Men
,
Criterion Judgement #13
might read: The most important thing that Lenny and George
and the townspeople should consider is to try to under-
stand the other, respect each other's feelings, to see
through the other person's eyes, or think what it is like
to be a townsperson or George or Lenny.
Paragraph 5A . Sonja's interpretation .
The character that I identified with most strongly
was George because he did everything for Lenny. He got
Lenny out of trouble. He was always by his side, and
even at the end he killed Lenny because he was his friend.
George would rather kill his friend and have him go with
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remembrance
,
then to die like Candy's dog -—with no respect.
George wanted Lenny to die with respect so he shot him
instead of letting the other people shoot him. I would
treat people the way that Lenny and George treated each
other. The most important characteristic of that relation-
ship is trust and honor. They believe in each other—to
help each other as long as they live. Trust means to have
faith and to do anything for a loyal friend--just to
do anything for someone that you care for.
Paragraph 5B . Critical items in Sonja's interpretation .
a) The character with whom I identified most
strongly was George because he did everything
for Lenny. He got Lenny out of trouble. He
was always by his dide.
b) George killed Lenny because he was his friend.
George preferred to kill his friend and have
him die with remembrance, than to have him die
with no respect—like Candy's dog. George
wanted Lenny to die with respect so he shot him
instead of letting the other people shoot him.
c) The most important characteristics of the
relationship between George and Lenny are
trust and honor. They believe in each other.
They will help each other for as long as
they live.
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d) Trust means to have faith, and to do anything
for a loyal friend—for someone whom you care
for
.
Paragraph 5C . Scoring analysis .
In Critical Items a, c, and d Sonja's reasoning
echoes the rationale expressed in Criterion Judgement #9,
"for stealing". Form A, Dilemma III: "(Heinz should steal
the drug even if he doesn't love his wife or even for a
stranger) because we are all human beings and should be
willing to help others; or because it would be inhumane
not to save her just because he doesn't love her; or because
his wife is still a human being or a human life is always
precious". As applied to Sonja's interpretation of Of Mice
and Men
,
Criterion Judgement #9 might read: George did
the right thing in helping Lenny, even though it meant
getting Lenny out of trouble; or George should help Lenny,
another human being, because his life is precious and you
should help someone for whom you care.
In Critical Item b Sonja's reasoning echoes the
rationale expressed in Criterion Judgement #15, "for mercy
killing", Form B, Dilemma IV: (The doctor should give the
woman the drug) or it would be right to do (or you can't
blame him) because he was acting out of good intentions
or was trying to do his best for the woman; or because it
would be an act of kindness or mercy". As applied to
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Sonja's interpretation of Of Mice and Men . Criterion
Judgement #15 might read: George did the right thing when
he killed Lenny because he was acting out of good in-
tentions or was trying to do his best for his friend
—
was trying to let him die with respect; or because killing
Lenny was an act of kindness.
Paragraph 6A . Sonja's interpretation
.
The relationship that Lenny and Crooks had was that
Crooks didn't like Lenny. I don't think that Lenny knew
the difference between them—knew that Crooks was black.
Lenny didn't know how people reacted to black people
to Lenny they meant the same. But Crooks thought that
Lenny did know, and so that's why he was irritated by
Lenny and wanted to get back at him.
Paragraph 6B . Critical items in Sonja's interpretation .
a) Crooks didn't like Lenny.
b) Lenny didn't know how people reacted to black
people—to Lenny all people were the same.
c) Crooks thought that Lenny did think there was
a difference, and this is why he was irritated
with Lenny and wanted to get back at him.
Paragraph 6C . Scoring analysis .
In Critical Items a, b, and c Sonja's reasoning
echoes the rationale expressed in Criterion Judgement #10,
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"for stealing the drug". Form A, Dilemma III* "(Heinz
should steal the drug) because the druggist is selfish,
cold-hearted, or greedy; or because the druggist shouldn't
be out just to make money; or because the druggist should
be trying to help Heinz's wife". As applied to Sonja's
interpretation of Or Mice and Men
, Criterion Judgement #10
might read: Crooks didn't like Lenny, wanted to get back
at Lenny because Crooks thought that Lenny wasn't being
nice, was being cold-hearted about the different ways that
blacks were treated.
Paragraph 7A . Sonja's interpretation .
I thought that Carlson shooting Candy's dog was
mean. Carlson just killed the dog for the fun of it.
He didn't like the dog. He didn't kill the dog with
respect. He just killed it to get it out of the way. I
thought that Candy did the wrong thing in letting somebody
else kill the dog, because it was his own dog. If he
wants to kill it he should have enough courage to do it
himself, instead of letting somebody else do his own work
for him.
Paragraph 7B . Critical items in Sonja's interpretation .
a) I thought that Carlson was mean to shoot Candy's
dog. He just killed the dog for the fun of it.
He didn't like the dog. He didn't kill the
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dog with respect. He just killed it to get it
out of the way.
b) I thought that Candy did the wrong thing in
letting somebody else kill his dog. Candy
should have enough courage to kill his own
dog--to do his own work.
Paragraph 1C . Scoring analysis .
In Critical Item a Sonja's reasoning echoes the
rationale expressed in Criterion Judgement #9, "for giving
the death penalty", Form B, Dilemma VIII: "(A murderer
should receive the death penalty^ if he were heartless
and cruel in his crime". As applied to Sonja's inter-
petation of Of Mice and Men
,
Criterion Judgement #9 might
read: Carlson was wrong to have shot Candy's dog because
he was mean, cruel, and heartless in the way that he did
it. He didn't kill the dog with respect.
Critical Item b is unscoreable.
Paragraph 8A . Sonja's interpretation .
I agreed with what they were talking about in terms
of the title. There are mice and there are men in the
story. George is considered a man; Lenny is considered
a mouse. I thought it meant when Lenny was killing
the mice, but it wasn't. There is Crooks; there is George;
there is Slim. They were comparing them—which was a man
and which was a mouse. Candy was a mouse.
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Paragraph 8B . Critical items in Sonia's interpretation
.
a) There are mice and there are men in the story.
b) The characters were being compared—which
ones acted like men and which ones acted like
mice
.
Paragraph 8C. Scoring analysis .
Critical Items a and b are unscoreable.
Paragraph 9A . Sonja's interpretation .
About the way that they treated each other, I thought
that they were all independent— except for George and
Lenny. That is why they stood out--because they did their
own jobs and they worked together as friends. That is
why they weren't liked there that much. That is why if
the book had been longer they would have been run out of
that place, too. They would have been run out because
Lenny is retarded, but different. In a way, to the people,
George is retarded too because he is different—because he
is dependent on his friend. He's not independent like
everyone else. The other people don't consider anyone
else. They are always just for themselves—to survive.
I think that is a bad way of living life. The better way
is to be dependent on each other and not be independent,
because some day you might need somebody--everyone needs
You can't just be independent. You don't seesomeone
.
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that many people just going, living by themselves, not
eating the food that someone else made. You have to start
somewhere
.
Paragraph 9B . Critical items in Sonja's interpretation
.
a) I thought that all of the characters were
independent except for George and Lenny, and
that is why they stood out the most. George
and Lenny did their own jobs and they worked
together as friends, and that is why they were
not liked that much by the other characters.
b) Lenny is retarded—but different. In a way
George is retarded as well, because he is
dif ferent—because he is dependent upon his
friend. George is not independent like all of
the other characters.
c) The other people do not consider anyone except
themselves. I think that is a bad way to live.
d) The better way to live is to be dependent upon
each other, because some day you might need
somebody—everybody needs someone.
Paragraph 9C . Scoring analysis .
In Critical Items a, b, c, and d Sonja's reasoning
echoes the rationale expressed in Criterion Judgement #11,
"for not mercy killing", Form B, Dilemma IV: "1. (The
doctor should not mercy kill the woman) because doctors are
139
supposed to care for their patients and do what's best for
them; or 2. because doctors are supposed to help people
live or save lives, not help people die; or 3. because
doctors have a code or rule not to let someone die". As
applied to Sonja's interpretation of Of Mice and Men ,
Criterion Judgement #11 might read: The best way to live
is to be dependent on the people who care for you; or
friends are supposed to care for each other; or friends
have a code or rule to help each other, to be concerned
about each other.
Paragraph 10A . Sonja's interpretation .
The problem that Lenny and George have to confront
is to survive the other people, different kinds of people
—
changing George and Lenny's way of life to theirs. I
think that maybe, George changed his way of life, but I
don't think Lenny did because Lenny was retarded and he
didn't understand. So Lenny went about the way he usually
lives but George changed to help himself and to protect
Lenny. George changed in that he was on the farmer's side.
It was like two-faced. He was with the farmers when they
were asking questions about who was the one that killed
Curley's wife. George said, "I don't think it was Lenny",
but then the farmers thought it really was Lenny because
Lenny was strong.
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Paragraph 10B . Critical items in Sonja's interpretation
.
a) The problem that Lenny and George have to
survive is the other people trying to make
them live their lives differently.
b) George might have changed but Lenny did not
because he was retarded and did not understand.
George changed to help himself and to protect
Lenny
.
c) George changed to the farmer's side and that
was two-faced. He was on the farmer's side
when they asked about who killed Curley's wife.
d) However, George tried to make the farmers
think that it was not Lenny who had killed
Curley's wife, but the farmers thought that
Lenny had done it because he was strong.
Paragraph 10C . Scoring analysis .
Critical Items a, b, c, and d are unscoreable.
Paragraph 11A . Sonja's interpretation .
I felt badly for Lenny at the end of the novel when
George decides that he is going to kill him, but I thought
that was the best thing to do. Lenny was going to get
killed anyways and it was better that George killed him
this way—with respect— and not let the other guys kill him
without respect. Respect means to me to die with dignity--
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with remembrance. Dignity means to die with honor. Honor
means to die with good things remembered about you and
not the bad things. I think that Lenny died with the good
things remembered about him and not the bad things, and
that is why George killed him. I think that George was
right
.
Paragraph 11B . Critical items in Sonja's interpretation .
a) I felt bad for Lenny when George decides to
kill him, but thought that this was the best
thing to do. George killed Lenny with respect,
and this was the best thing to do because the
other people would not have killed him with
respect
.
b) Honor means to die having good things remembered
about you and not bad things. I think that
Lenny died having the good things remembered
about him and not the bad things, and that is
why George killed him. I think that George
did the right thing.
Paragraph 11C . Scoring analysis .
In Critical Items a and b Sonja's reasoning echoes
the rationale expressed in Criterion Judgement #15, for
mercy killing", Form B, Dilemma IV: "(The doctor should
give the woman the drug) or it would be right to do (or
you can't blame him) because he was acting out of good
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intentions or was trying to do his best for the woman; or
because it would be an act of kindness or mercy". As
applied to Sonja's interpretation of Of Mice and Men
,
Criterion Judgement #15 might read: George did the right
thing when he killed Lenny because he was acting out of
good intentions or was trying to do his best for his friend;
or he was trying to let Lenny die with respect; or because
what George did was an act of kindness or mercy because
he was trying to let his friend die with the good things
remembered about him and not the bad.
CHAPTER V
THE RESEARCH FINDINGS: DISCUSSION AND SIGNIFICANCE
The investigator believes that the dissertation's
scoring analyses are sufficiently accurate to suggest that
a) it is possible to type the moral stage of student
interpretations of Steinbeck's Of Mice and Men
,
and also
that b) a student's interpretation of this novel is
predicated, at least in part, upon his/her stage of moral
development. These claims are defensible largely because
the study utilized Kohlberg's scoring manual. This manual
is a well-established means of identifying an individual's
1
stage of moral development. Its use as this dissertation's
student response scoring mechanism not only ensures
accurate stage scores, but also provides a methodological
context within which any other rater can replicate the
reported scoring analyses.
One can place added confidence in the study's
research findings in that several of the ethical conflicts
depicted in the novel are practically identical with those
in Kohlberg's manual. For example, in Of Mice and Men
George must decide whether he is going to end Lenny's life
humanely or allow him to be sadistically executed by Curley.
Form B Dilemma IV requires an individual to confront the
143
144
same sort of problem—whether a doctor should or should not
commit a mercy killing. Consequently, obvious correspon-
dences were found between students' reactions to George's
decision and to the scoring manual's prototypical state-
ments. These correspondences were so close that one might
have concluded that Dilemma IV Criterion Judgements
reflected student interpretations of Of Mice and Men
rather than Kohlberg's studies of subject reactions to this
particular moral dilemma.
However, there were also occasions when problematical
situations in the novel resembled more than one of the
scoring manual's dilemmas, and hence made the scoring
analysis marginally more complicated. For example, the
difficulties surrounding George and Lenny's friendship
and their interactions with the other characters is a re-
curring theme of the novel. Both Form A Dilemma I and
Form B Dilemma II require an individual to focus on the
same sort of interpersonal concerns— if a person is in
conflict with someone that s/he cares for or respects, how
does s/he justly resolve such a dilemma? Consequently,
clear-cut correspondences were again found between student
reactions to the characters' various interpersonal re-
lationship problems and the prototypical statements assoc-
iated with both dilemmas.
The complexities of scoring the stages in such cases
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arose because both dilemmas did present Criterion Judgements
which were an accurate reflection of student responses.
However, in that these dilemmas provoke subject reactions
to similar ethical conflicts their Criterion Judgements
are also similar—not only in moral stage but in terms
of contdnt as well. Therefore, the process of scoring
these cases involved a choice between the Criterion
Judgements associated with two different dilemmas, but not
a choice between different moral stage or different content
Criterion Judgements. It is possible that another rater
might have opted for the non-chosen Dilemma's Criterion
Judgement, but the investigator believes thau such an option
would not alter the stage score of the student's response
or change appreciably the content of the redesigned
Criterion Judgement.
The fact that students responded to conflict
situations in the novel that were similar to those contained
in Kohlberg's scoring manual made obvious correspondences
an expected rather than an unexpected result. Where these
situations did occur, the selection of an appropriate
Criterion Judgement was a relatively simple process. Where
they did not occur, the scoring analyses were still straight-
forward, for the investigator found it impossible to score
student responses to the novel ' s conflict situations thac
did not coincide with those contained in Kohlberg s manual.
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In both instances, however, this study's findings appear
to be as accurate as is possible at such an early point
in the design of this new approach to understanding the
causes of divergent student interpretations of a novel.
It is impossible to claim unequivocably that another rater
would score the moral stages of this study's student
responses identically. Nevertheless, the investigator is
reasonably certain that the design of the scoring mechanism
in most, if not all, cases would result in replication of
this dissertation's research findings.
This chapter reports the most salient features of
the study's research findings. These features are by no
means restricted to those which support the writer's
claims. Therefore, a complete summary of Chapter IV'
s
moral stage scoring efforts are herein presented in a
series of three charts. These charts represent a short-
hand version of each scoring analysis and are broken down
into the following categories: 1) instances where students
made responses that were impossible to score, 2) instances
where students made responses that were scoreable yet did
not overlap or coincide with the scored responses of any
other student, and 3) instances where same stage students
made responses that were scored identically.
The information contained in these charts is presented
in the following fashion. The vertical axis of each chart
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identifies which student's interpretation is being reported.
Column 1, on the horizontal axis, specifies which para-
graph's Critical Items are being analyzed and which are
not, and as well includes a briefly edited restatement
of the content of the scored Critical Items. Column 2
identifies the corresponding Criterion Judgement and ins
moral stage, while Column 3 presents a brief summary of
the redesigned form of this Criterion Judgement. The reader
who desires to review the original information need only
refer to the complete scoring analyses contained in the
preceding chapter.
Chart 1 reports those instances where student
responses were impossible to stage score. These occasions,
however, were an expected result in that it is impossible
to stage score the entirety of any subject's reactions to
Kohlberg's standardized interview mechanism. This inability
arises even though his procedure requires an individual to
make ethical judgements of characters involved in hypo-
thetical moral dilemmas. The cause for this inability
is, in large part, a result of the fact that there are
many modes of judgement other than a "prescriptive valuing
3 .
of the socially good and just," i.e., an ethical judgement.
"Other modes of judgement may pertain to prescriptive
evaluation of truth or aesthetics, description or analysis
of naturally occurring phenomena, or pragmatic calculation
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CHART 1
Summaries af scored responses Criterion Judgement
and its moral stage
Sunnarias of redesigned
criterion judgements
RUTH
Par. 5: Critical Items: a,b,c, (no
exclusions): I don't think that
Candy did the right thing in
letting Carlson shoot the dog.
no score
Par. 7: Critical Items: a,b,c
(no exclusions) : Crooks wanted to
be friendly with the other
characters, but since he was
excluded he didn't want to be
friendly.
ho score
Par. 4: Critical Item: d (a,b,c,
not included) : Candy was wrong to
let his dog be killed without a
protest.
no score
DONNA
Par. 7: Critical Items: a,b (no
exclusions) : Crooks was treated
badly because he was black, but I
think he was a nice guy.
no score
Par. 8: Critical Items: a,b,c,d (no
exclusions) : The problem that con-
fronted George and Lenny was that if they
wanted to own their dream ranch Lenny
had to stay out of trouble.
no score
Par. 7: Critical Item: b (a not included)
:
Candy should have had enough courage to
kill his own dog. no score
SONJA
Par. 8: Critical Items: a, b, (no exclusions):
The characters in the novel were being
compared.
no score
Par. 10: Critical Items: a,b,c,d (no
exclusions) : George and Lenny had problems
dealing with the other characters.
no score
Par. 2: Critical Item: a (no exclusions):
Everything that a person wants to happen will
not necessarily happen.
no score
WAYNE Par. 6: Critical Items: a,b (c not included):Lenny stuck out because he was funny and he
asked dumb questions.
no score
Par. 9: Critical Items: a,b,c,d (no exclu-
sions) : George and Lenny needed a job and
money in order to get a farm.
no score
Par. 10: Critical Item: a (b,c,d not
included) : George had to choose who was
going to shoot Lenny, and then he had to know
what he was going to do.
no score
DARLENE
Par. S: Critical Item: a (b,c,d, not
included): I felt badly for Curley's wife
because Lenny killed her—but he did not
mean to.
no score
Par. 7: Critical Items: a,b (no exclusions):
I would treat people better. I would give them
a better place to stay.
no score
Par. 8: Critical Items: a,b,c (no exclusions):
George and Lenny had to work until they had
enough money to buy a ranch.
no score
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of consequences." Therefore, there is no reason to believe
that every facet of a student's interpretation of Of Mice
Men would be any different from subject reactions to
Kohlberg's mechanism, especially in that a novel is not
necessarily designed with the same end in view.
It should be noted, however, that an inability to
score certain Critical Items does not preclude the
possibility of identifying a student's entire interpretation
as representative of a specific stage of moral development.
Individuals do respond to literature from a variety of
judgement modes. Moreover, their statements include
extraneous information, non-relevant anecdotes, etc.
Nevertheless, the majority of student responses to Steinbeck's
Of Mice and Men are "prescriptive valuings of the socially
good and just", and thus, when viewed holistically,
students ' interpretations are seen to reflect specific
stages of moral development.
This study reports two types of unscoreable responses.
First, at times students reacted to the novel in a manner
which left this writer with insufficient insight into their
patterns of ethical reasoning to.permit moral stage scoring
analyses. For example, Ruth states in paragraph 5 that,
"Candy did not do the right thing in letting Carlson shoot
his dog— I'd do it if I had to". This reply does contain
an ethical evaluation of Candy's action—he was wrong.
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However, this statement does not give the reasons why
Candy made the wrong choice, and without such information
it is impossible to stage score.
The second type of unscoreable response was che one
which included no ethical judgements whatsoever. These
responses were most frequently literary evalutions or
summations of events in the novel. For example, Wayne
states in paragraph 9 that, "... George and Lenny wanted
to own their own farm but they couldn't get it. . . . The
problem was that they didn't have enough money." Wayne's
reaction is interesting in that it demonstrates his aware-
ness of a critical point of the novel. However, he makes
no ethical evaluation of this event, and again without such
an evaluation the response is impossible to score.
Neither type of unscoreable response reflects
negatively on a student's ability to comprehend the
intricacies of Of Mice and Men . They are only a part of
the whole of a person's reaction to a literary work. The
focus of a reader's interpretation is not always directed
towards ethical evaluations of events in a novel, and
consequently every reader's response is not amenable to a
moral stage scoring analysis.
Chart 2 reports two types of student responses that
were stage scored, but which at the same time did not
coincide with the scored responses of any other student.
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CHART 2
Summaries of scored responses Criterion Judgement
and its moral stage
Summaries of redesigned
criterion 3 udgements
RUTH
Par. 4: Critical Items: a,b,c,
(no exclusions) : Slim knew the
ropes and was a leader of the
whole group. He was like a
friend, and the people trusted
him because he knew what was
going on.
C.J.14: "for giving the
money": Form A, Dilemma
I: Moral Stage 3A .
Slim was a leader because ne
was doing his best to be a
good friend.
Par. 6 : Critical Items: a,b,c
(no exclusions): George and Lenny
let Candy participate in their
dream because he had money. This
is not a good reason.
C.J. 13: "for refusing to
give the money": Form A,
Dilemma I: Moral Stage
3B
.
George and Lenny's reason for
letting Candy come into their
dream was not a good one— it
was selfish on their part.
Par. 9: Critical Items: a,b,c
(no exclusions) : George and
Lenny were friends; they helped
each other. Lenny could not have
made it without George.
C.J. 16: "for telling":
Form B, Dilemma II:
Moral Stage 3B.
George should help Lenny, or
3et an example as a friend.
DONNA
Par. 5: Critical Items: a,b,c
(no exclusions) : Curley was a
punk because he was the son of
the boss, and he should have
been put down right from the
start
.
C.J. 14: "for punishing
Heinz": Form A, Dilemma
III': Moral Stage 3A.,
People who take advantage of
their position should be made
to see that they have acted
incorrectly.
SONJA
Par. 6 : Critical Items: a,b,c
(no exclusions): Crooks didn't
like Lenny because he thought
that Lenny knew how people
reacted to black people.
C.J. 10: "for stealing
the drug": Form A, Dilemma
III: Moral Stage 3A.
Crooks didn't like Lenny
because he thought that Lenny
wasn't being nice.
Par. 1: Critical Items: a,b,d,e
(c not included) : The novel is
about men, like George, who do
their 30 b, and other people
who are mice because they do
not do their 30b.
C.J. 7: "for refusing
to give the money": Form
A, Dilemma I: Moral Stage
2/3.
It is important to stand up
to your responsibilities,
because if you do not then
people won't trust you again—
they will think that you are
a mouse.
WAYNE
Par. 3: Critical Item: a (no
exclusions): I don't think that
Candy was a mouse for not
shooting his own dog, even though
he should have, because it's a
hard thing to do.
C.J. 8: "for not mercy
killing" : Form B
,
Dilemma IV: Moral Stage
2/3.
It is all right that Candy
did not shoot his own dog because
they have spent their lives
together and he would not want
his dog to die.
Par. 4: Critical Item: a (no
exclusions): Slim was a good guy
because he did what he was told
to do and he minded his own
business
.
C.J. 7 : " for not telling":
Form B, Dilemma 11:
Moral Stage 2A.
Slim was a good guy because
he stayed out of things that had
nothing to do with him.
Par. 5: Critical Item: a (no
exclusions) : Curley was a pretty
good guy because he offered to
help George.
C.J. 5: "for refusing
to give the money”: Form
A, Dilemma I: Moral Stage
2A.
An offer of help should be
made so that the other person
will offer to help you in
return.
Par. 6: Cntial Item: c (a,b not
included) : Lenny got into
trouble even though he was not
doing anything.
C.J. 6 : "for not
punishing": Form B,
Dilemma IV' : Moral
Stage 2/3.
Lenny should not have gotten
into trouble because he wasn't
really hurting anyone.
Par. 2: Critical Items: b,c (a
not included) : George did the
right thing m not letting Lenny
have the animals.
C.J. 7: "for giving the
money”: Form A, Dilemma
I: Moral Stage 2B.
Lenny should obey George
because George has protected
him and done many things for him.
DARLENE
Par. 5: Critical Items: b,c,d
(a not included): Curley was a
bummer and his wife would have
been better off with somebody
else
.
C.J. 4&S : "for giving
the money": Form A,
Dilemma I: Moral Stage
2A.
A husband should stay on good
terms with his wire or she will
rebel, and a husband should not
force his wife to do things she
does hot want to do
.
Par. 5: Critical I terns : a , b , c ,
d
(no exclusions): Carlson was
mean to force Candy into letting
his dog be shot. Candy was wrong
to Let Carlson shoot his dog,
because he should have been able
to keep the dog if he wanted to.
C.J. 6: "for stealing":
Form A, Dilemma III:
Moral Stage 2A.
Candy should stand up to
Carlson because if you or I were
in Candy's shoes we'd do the
same thing—you'd want your
dog to stay alive.
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The first type consisted of instances where subjects
reacted to the identical event, but in qualitatively different
ways. For example, Wayne and Darlene both responded to the
shooting of Candy's dog. In paragraph 3, Wayne states
that
,
... I don't think (Candy) was a turkey for not
doing it himself, because it's hard to shoot your own dog."
The scoring analysis of this response identified Criterion
Judgement #8, "against the act of mercy killing", Form B,
Dilemma IV as best corresponding with Wayne's thoughts.
In paragraph 6, Darlene states that, "There is a question
of right and wrong because if Candy wanted to keep the
dog, he should have kept it—and stuck up and said you
can't shoot it". The scoring analysis of this response
identified Criterion Judgement #6, "for stealing", Form A,
Dilemma III as best corresponding with Darlene's thoughts.
Both students reacted to the same event in the novel. Both
interpretations were amenable to a moral stage scoring
analysis. However, the analyses demonstrate that the
ethical focus of each response, the form of each student's
prescriptive valuing of the socially good and just, was
different.
The second type involved instances where individual
students reacted to a particular event in Of Mice and Men
in idiosyncratic ways. At times they saw things which
no other students saw. For example, every subject in the
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study reacted in some manner to George and Lenny's dream.
However, Ruth was the one who felt strongly about the method
of Candy s entry into the same dream. In paragraph 6, she
states that "... the reason why George and Lenny let
Candy come into their dream was because he had the money
to pay for it.
. . .1 don't think that is a good reason".
Ruth evaluates this event ethically. She believes that
money is an inappropriate reason for allowing someone to
participate in a cherished hope for the future. This was,
therefore, a scoreable response, but a response that was
unlike any other student's scored statements.
Chart 3 reports those instances in which same-stage
students made responses which were scored identically.
The most informative example deals with subject reactions
to the climax of the novel—when George decides to shoot
Lenny. The three Stage 3 students all believe that George
did the right thing, because killing Lenny was an act of
kindness and/or that George acted with good intentions.
The scoring analyses of these students' responses identified
Criterion Judgement #15, "for mercy killing", Form B,
Dilemma IV as best corresponding with this thought pattern.
The two Stage 2 students also believe that George acted
correctly, but because it was the only thing that he could
do. The scoring analyses of these students' statements
identified Criterion Judgement #8, "for mercy killing",
Form B, Dilemma IV as best corresponding with this thought
CHART 3
Summaries of scored responses Criterion Judgement Summaries of redesigned
and its moral stage criterion judgements
RUTH
Par. 1: Critical Items: a,b,c
(no exclusions) : I thought that
Goerge and Lenny were going
to get their dream, but then
George realizes that he
will not and so he goes on
like everybody else.
C.J. 10: "for refusing
to give the money": Form
A, Dilemma I: Moral
Stage 3B.
People, George and Lenny,
deserve to get at least some
dream if they try hard.
-
Par. 2: Critical Items: a,b,
c,d,e (no exclusions): People
have dreams, but if you do not
get one then you should try to
get another.
DONNA
Par. 1: Critical Items: a,b,
c,d (no exclusions): George and
Lenny tried very hard to fulfill
their dream.
C.J. 10: "for refusing
to give the money": Form
A, Dilemma I: Moral
Stage 3B .
George and Lenny deserve to get
their dream because they tried
hard.
Par. 2: Critical Items: a,b,c
(no exclusions) : Some people do
not get their dreams; Lenny does
not because he is dumb.
SONJA
Par. 1: Critical Items: a,b,c
(no exclusions) : George and
Lenny had a dream: they
wanted something out of life.
C.J. 10: "for refusing to
give the money": Form A,
Dilemma I: Moral Stage
3B
.
George and Lenny deserve to get
their dream because in good
faith they wanted something out
of life.
Par. 2: Critical Items: a,b,c
(no exclusions) : It is good to
dream; if you do dream you will
one day be successful.
RUTH
Par. 10: Critical Items: d,e,f
(a,b,c not included): George
helps Lenny even though Lenny for-
gets and makes mistakes. Lenny
doesn't mean to do what he does.
Par. 11: Critical Items: a,b,c
(no exclusions) : Lenny forgets
things; he kills Curley's wife;
he does not mean to.
C.J. 9: "for not pun-
ishing Heinz": Form A,
Dilemma III' : Moral
Stage 3A.
George did the right thing in
helping Lenny even though Lenny
made mistakes because we should
be willing to help others. It's
not as if Lenny were a malicious
person
.
DONNA
Par. 6: Critical Items: a,b,c,
d,e,f,g (no exclusions): Lenny
had problems; he killed Curley's
wife but he did not mean to.
C.J. 9: "for not pun-
ishing Heinz": Form A,
Dilenma III': Moral
Stage 3A.
Lenny should not have gotten
into trouble because it's not as
if he is a malicious person.
SONJA
Par. 3: Critical Items: a,b,c,d
(no exclusions) : Lenny had pro-
blems, but he wasn't really
aaaasrsus
,
C.J. 9: "for not pun-
ishing Heinz": Form A,
Dilemma III'; Moral
Stage 3A.
People should have been nice
to Lenny because it's not as
if he were a malicious
person
.
RUTH
Par. 12: Critical Items: a,b,c
(no exclusions) : George takes
Lenny's life.
C.J. 15: "for mercy
killing" : Form B,
Dilemma IV: Moral Stage
3A
.
Killing Lenny was an act of
kindness; George acted out
of good intentions.
DONNA
Par. 9: Critical Items: a,b,c,d
(no exclusions) : George takes
Lenny's life.
C.J. 15: "for mercy
killing" : Form B,
Dilemma IV: Moral
Stage 3A.
Killing Lenny was an act of
kindness; George acted out of
good intensions.
SONJA
Par. 5: Critical Item : b (a,
c,d not included): George
takes Lenny's life.
C.J. 15: "for mercy
killing" : Form B
,
Dilemma IV: Moral Stage
3A
.
Killing Lenny was an act of
kindness; George acted out
of good intentions.
Par. 11: Critical Items: a,b
(no exclusions) : George takes
Lenny's life.
CHART 3 (CONTINUED)
Summaries of scored responses Criterion Judgement
and its moral stage
Summaries of redesigned
criterion ]udgements
RUTH
Par. 10: Critical Itemss a,b,c,d
(e,f not included): George
helps Lenny.
C.J. 9: "for stealing":
Form A, Dilemma III:
Moral Stage 3B.
George should help Lenny,
even though he makes mistakes,
because we are ail human
beings.
DONNA
Par. 3: Critical Items: a,b,c,
d (no exclusions) : George
helps Lenny.
C.J. 9: "for stealing":
Form A , Dilemma III:
Moral Stage 3B.
George should help Lenny, even
though he is slow, because we
are all human beings and
should be willing to help others.
SONJA
Par. 5: Critical Items: a,c,d
(b not included) : George helps
Lenny-should help someone that
you care for.
C.J. 9: "for stealing":
Form A, Dilemma III:
Moral Stage 3B.
George should be willing to help
Lenny because a relationship
means having trust that a friend
will help you even if you get
in trouble.
WAYNE
Par. 1: Critical Item: c
(a,b,d,e not included):
George cakes Lenny's Life.
Par. 10: Critical Item: c
(a,b,d not included):
George takes Lenny's life.
C.J. 7: "for giving the
death penalty": Form B,
Dilemma Vlll: Moral
Stage 2A.
George should have killed
Lenny because it would stop
him from killing.
DARLENE
Par. 3: Critical Items: a,b
(no exclusions) : George takes
Lenny's Life.
Par. 9: Critical Item: b
(a,c not included): George
takes Lenny's Life.
C.J. 7: "for giving the
death penalty": Form B,
Dilemma Vlll: Moral
Stage 2A.
Geroge should have killed Lenny
because it would stop him from
killing.
WAYNE
Par. 10: Critical Items: b,d
(a,c, not included): George
couldn't do anything else
except shoot Lenny.
C.J. 8: "for mercy
killing" : Form B
,
Dilemma IV: Moral Stage
2/3.
George did the only thing he
could do to help Lenny.
DARLENE
Par. 9: Critical Items: a,c
(b not included) : George
couldn't do anything else
except shoot Lenny.
C.J. 8: "for mercy
killing": Form B,
Dilemma IV: Moral
Stage 2/3.
George did the only thing he
could do to help Lenny.
WAYNE
Par. 7: Critical Items: a,b,c,d
(no exclusions) : George helped
Lenny; they were friends.
C.J. 9: "for refusing
to give the money": Form
A, Dilemma I: Moral
Stage 2/3.
George and Lenny were true to
each other; they helped each
other
.
DARLENE
Par. L: Critical Items: a,b,c
(no exclusions) : George helped
Lenny— someone that needed help.
C.J. 9: "for refusing to
give the money": Form
A, Dilemma I: Moral Stage
2/3.
George helped Lenny and in the
future Lenny might help George.
Par. 4: Critical Items: a,b,c
(no exclusions): Lenny needed
help and George helped him.
WAYNE
Par. 8: Critical Items: a,b
(no exclusions): George and
Lenny wanted the ranch— their
dream.
C.J. 6: "for giving the
money": Form A, Dilemma
I: Moral Stage 2A.
You should be able to get what
you want—your dream.
DARLENE
Par. 2: Critical Item: a (d,c
not included) : Lenny had a
dream.
C.J. 6: "for giving
the money": Form A,
Dilemma I: Moral Stage
2A.
You should be able to attain
your dream.
CHART 3 (Continued)
Summaries of scored responses Criterion Judgement
and its moral stage
Summaries of redesigned
criterion judgement
C.J. 13: "for giving It is important to try to
the money": Form A
,
understand and to respect the
Dilemma I: Moral Stage other.
3B.
Par. 8: Critical Items: a,b,
c (no exclusions) : Try to
respect other people and get along
with different people.
Par. 3: Critical Items: a,b,c
(no exclusions) : Try to under-
RUTH stand that there are different
kinds of people.
Par. 4: Critical Items: a,b,e,
d (no exclusions) : People are
SONJA different and you should try to
see and understand the
differences
.
C.J. 13: "for giving
the money": Form A,
Dilemma I: Moral
Stage 3B.
It is important to try to
understand and to respect
other's feelings.
Par. 4: Critical Items: b,c *'*'** "£° r not raercy
(a,d not included): George and killing": Form B,
DONNA Lenny were different because they Dilemma IV: Moral Stage
were friends; Candy was different 3A.
for the same reason, but this did
not mean anything to Carlson.
SONJA
Par. 9: Critical Items: a,b,c
(no exclusions): George and
Lenny were different because
they were dependent upon each
other, but the other people did
live this way.
C.J. 11: "for not mercy
killing": Form B,
Dilemma IV: Moral
Stage 3A.
Par. 4: Critical Items: a,c
(b,d not included): Carlson was
DONNA rude to shoot Candy's friend,
because people are supposed to
care for other friends; Carlson
could have done something else.
C.J. 9: "for giving the
death penalty": Form B,
Dilemma VIil: Moral
Stage 3A.
Par. 7: Critical Item: a (b not
included): Carlson was mean; he
SONJA
] USt killed the dog to get it out
of the way; he didn't kill the dog
with respect.
C.J. 9: "for giving the
death penalty"* Form B,
Dilemma VIII: Moral
Stage 3A.
George and Lenny are friends,
and friends are supposed to
care for each other.
The best way to live is to be
friends—to care for each
other, to help each other.
It was wrong of Carlson to
shoot Candy ' s dog because
Carlson was mean and heartless
in the way that he did it.
It was wrong of Carlson to
shoot Candy's dog because
Carlson was mean and heartless
in the way that he did it.
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pattern
.
This example is informative because both sets of
same-stage student responses to this event were scored
identically and also because the scoring analyses performed
on both sets of responses resulted in correspondences
with prototypical statements from the same moral dilemma.
This provides an opportunity to compare and contrast these
students' interpretations.
The five students in this study were all from the
same high school literature class. They all read Of Mice and
Men and reacted to the climax of the novel. However, the
responses of these two sets of same-stage students were
qualitatively different. Each set approved of George's
action, but the reasons for their approval were not the
same. It is felt that such an occurrence demonstrates
potential interpretive tendencies. If this study's three
Stage 3 students and two Stage 2 students responded as they
did, then it is possible that other individuals, operating
from the same moral stages, will do likewise. In other
words, the high school literature teacher who knows what
these tendencies are will be able to predict what his/her
pupils will say in response to George's taking of Lenny's
life. This teacher will also expect their statements to
differ unless every student perceives the world from the
same stage of moral development.
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There are no other cases where both sets of same-
stage student interpretations resulted in analyses which
utilized the identical moral dilemma during the scoring
procedure. There are, however, instances where same-stage
student responses to an event in the novel were scored
identically. For example, both Wayne and Darlene believe
that there was another reason why the taking of Lenny's
life was the right thing to do: because it prevented him
from killing any more people or animals. This reasoning
pattern was stage scored as corresponding best with
Criterion Judgement #7, "for giving the death penalty".
Form B, Dilemma VIII.
Moreover, it should be noted that in three instances
two of three Stage 3 students made responses which were
scored identically. This is also reported in Chart 3.
For example, Ruth and Sonja both made responses which
focused on the importance of recognizing and understanding
the fact that people are different. Donna's interpretation,
however, did not include any mention whatsoever of this
thought. This might imply that she did not comprehend a
critical feature of the novel. It is more likely, though,
that in responding to an improved interview mechanism,
Donna would also have reacted to this feature.
The three charts report the analyses of every
response made by this study's five subjects. Seventy-five
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percent of these interpretive statements were stage scored,
while only twenty-five percent of them were unscoreable.
The investigator believes that such results demonstrate
the viability of the dissertation's claim that typing the
moral stage of student responses to a novel is feasible.
If the claim is valid, then this dissertation represents
a significant contribution to understanding the causes
of divergent student responses to the novel.
Significance of the research .
The significance of this dissertation is in its
demonstration that divergent student interpretations of a
novel can be analyzed from the perspective of cognitive
developmental moral stage theory. Divergent student
interpretations are often a consequence of variations in
students' stages of moral development. This analytical
form breaks new ground in the ongoing effort to explain
how and why individuals react differently to a literary
work. The study's incursion into this new territory
provides high school teachers with a potential means of
better understanding what goes on in their students' minds.
The investigator believes that his research results
impact upon the learning environment in the following ways.
First, literature teachers may now begin to view in a
different light what they have previously considered to be
misinterpretations, i.e., "wrong answers". At this time
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it would be premature to claim that there is a prototypical
Stage 2 or Stage 3 response to this novel, even though
each set of same-stage students did make overlapping
responses. It is important to note, however, that students
operating from different moral stages actually made no
overlapping responses. Stage 2 subjects replied in a
Stage 2 manner, and Stage 3 subjects replied in a Stage 3
manner
.
The point is that a high school literature teacher
who looks for a "correct" interpretation of Of Mice and Men
would regard most, if not all, of this study's student
interpretations as being "incorrect". The research results
demonstrate, however, that rather than misinterpreting,
students in this study actually performed in keeping with
their developmental abilities. This does not mean that
these students were incapable of misinterpreting Of Mice
and Men . Any individual, even one who is exercising his/her
interpretive capacity to the fullest, can err in his/her
approach to a literary work. What is meant is that in
regard to this novel, and potentially to much of what is
read in high school, students frequently do not miss the
point or misunderstand the meaning. Rather, they accurately
perceive the only meaning possible in view of their current
stage of moral development.
Consequently, teachers will often find it necessary
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to evaluate differently their students' reactions to certain
literary works. If a student is exercising his/her inter-
pretive capability to its fullest extent, then it is
erroneous to conclude that the resulting response is
"wrong". Educators must create new criteria for evaluating
their students' reactions to novels such as Of Mice and Men-
criteria which are grounded in the knowledge that these
reactions often derive from each student's operational
stage of moral development.
Second, the research results demonstrate that moral
stage is, to a degree, a predictor or indicator of an
individual's ability to comprehend a literary work.
Stage 2 students reason less effectively about Of Mice and
Men than do Stage 3 students. Specifically this can be
seen in subject reactions to the taking of Lenny's life.
Wayne and Darlene's response focused upon a pragmatic
solution to an impossible situation—a solution which
centered almost exclusively upon George's needs: "George
had to shoot Lenny because there was nothing else that he
could do". Ruth, Donna, and Sonja, however, showed an
expanded awareness of George's and Lenny's inter-relatednes
of the fact that they care for each other. George's
decision was the result of concern for his friend, and
his chosen course of action was an attempt to reconcile
both of their needs: "George killed Lenny because he was
trying to be kind to his friend".
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Therefore, it can be seen that in relation to novels
such as Of Mice and Men students will advance a variety of
responses. Teachers should expect their students to
advocate several qualitatively different stage-based
interpretations
,
with the most adequate responses predicted
upon the most advanced stages of moral development. More-
over, if a particular student's interpretation of a novel
does not coincide with the teacher's version, then only if
and when this student develops higher reasoning abilities
will his/her response change to satisfy the teacher's
expectations. This assumes that the instructor's inter-
pretation is more appropriate than the student's, and that
it is predicated upon the reasoning pattern of a moral
stage higher than the student's.
Furthermore, the concept of the connectedness between
moral stage development and literary comprehension can have
a controversial impact upon the learning environment. A
hidden assumption in most literature classes is that the
teacher's interpretation of a novel is the correct one.
However, what happens if in order to comprehend a particular
novel a post-conventional stage of moral development is
required, and the teacher is operating from a conventional
stage? Such a possibility is easily imaginable. Cognitive-
developmental stage theory indicates that the post-
conventional stages are adult stages of development .
5 The
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theory indicates as well that movement to these stages is
not invariable, and that in many instances adults never
develop such reasoning abilities
.
6 Also, an application of
moral stage theory to tragedy has implied that for under-
standing many characters and situations a reader must have
a post-conventional orientation
.
7
In this case the afore-
mentioned hidden assumption is invalid. A teacher at a
conventional stage of moral development will necessarily
interpret such characters and situations "inaccurately".
And if the teacher does not possess the right answer,
then who does?
The investigator's response is that as long as both
student and teacher utilize their interpretive capabilities
to the fullest, then they both possess the "right" answer.
A central contention of this dissertation is that an
individual's reaction to a literary work is contingent
upon his/her stage of moral development, and that it is
inappropriate for anyone to demand interpretive abilities
beyond this stage. It is necessary to add, however, that
this contention applies to teacher as well as student.
Third, the study demonstrates that in relation to
Of Mice and Men particular student responses are associated
with specific stages of moral development. The three
charts discussed in this chapter report the scored responses
of this study's subjects. These summaries of the research
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are sufficiently detailed to permit at least preliminary
claims as to the features of Stage 2 and Stage 3 inter-
pretations of this novel. The enquiring reader need only
consult these charts in order to gain initial insights into
what other same-stage students might say in response to
Of Mice and Men .
At present the identification of these features is
in embryonic form. The research sample was too small to
permit conclusive statements. Nevertheless, the reactions
of seventy-five percent of this study's subjects were
scoreable, and with future research investigations,
involving larger samples, the identification of these
features should become progressively more precise.
Fourth, in proving that it is possible to identify
certain stage-based response features, the study provides
the literature teacher with an initial framework for
recognizing and better understanding how and why one
student's response is different from another's. Each of
the two moral stages investigated in the study exemplifies
a qualitatively different method of reasoning about morally
indeterminate situations— including those situations which
arise in a novel and which revolve around ethical conflicts.
These qualitative differences evidence themselves in the
various ways the dissertation's subjects responded to
Of Mice and Men. An individual's interpretation is not a
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matter of mere chance. The reasoning abilities associated
with each stage allow for certain reactions while making
others impossible. The investigator believes, therefore,
that the study makes it clear that a literature teacher
familiar with cognitive-developmental stage theory will be
better able to recognize and understand some of the reasons
students respond differently to the same novel and will
also be able to distinguish specific features of these
different responses.
In conclusion, the investigator believes that the
results of the dissertation can lead to improved high
school literature instruction. It has been shown that it
is possible to analyze and to explain divergent student
responses to a novel such as Of Mice and Men from the
perspective of cognitive-developmental moral stage theory.
Such an approach provides information not heretofore
available about the nature of student interpretations
—
information which can enhance and improve the learning
environment for both teacher and student.
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FOOTNOTES—CHAPTER V
Lawrence Kohlberg, et al.. Assessing moral stages ;
a manual (Harvard Graduate School of Education Center for
Moral Education, Preliminary Edition, Part 1, 2, 3, 4,
July 1978)
.
Lawrence Kohlberg, et al
. ,
Assessing moral stages :
a manual
,
op. cit.
,
Part 1, p. 10.
^Ibid.
4Lawrence Kohlberg, Moral stage scoring manual
,
op. cit
. ,
p. 48
.
5Lawrence Kohlberg and Carol Gilligan, "The adolescent
as a philosopher: the discovery of the self in a post-
conventional world," op. cit., p. 1068.
gLawrence Kohlberg, "Moral development and the
theory of tragedy,'! op. cit., pp. 236-258 .
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